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1. Aims 

At Mulberry Silverdale Primary, we believe that every pupil deserves an ambitious, high-quality education that enables 

them to develop the knowledge, skills, confidence and character they need to flourish. 

Our Teaching and Learning Policy aims to: 

• establish an environment of high expectations where every pupil is supported and challenged to achieve their 

best; 

• provide clarity and consistency about what high-quality teaching and learning looks like across Mulberry 

Silverdale Primary; 

• ensure that teaching is underpinned by a rich, ambitious, knowledge-rich and carefully sequenced curriculum; 

• ensure that pupils build secure knowledge over time and can use, apply and remember what they have learned; 

• ensure that teaching responds to pupils' prior knowledge, current understanding and individual needs; 

• promote equity, inclusion and excellence, removing barriers to learning and ensuring that pupils receive the 

support they need to succeed; 

• ensure that Quality First Teaching is the first response to meeting the needs of all pupils, including pupils with 

SEND; 

• develop pupils who are curious, confident, resilient, independent and motivated learners; 

• ensure that assessment is used purposefully to inform teaching and improve learning; 

• ensure that teachers continually develop their subject knowledge and pedagogical expertise; 

• promote a culture in which every member of the school community recognises that teaching and learning is a 

shared responsibility. 

The Trust's vision places access, opportunity and excellence at the heart of education and seeks outstanding achievement 

for all. Our approach at Mulberry Silverdale reflects this commitment by maintaining high expectations for every pupil 

while recognising that pupils may require different forms or levels of support to achieve equitable outcomes. (Mulberry 

Schools Trust) 

2. Our Guiding Principles 

Mulberry Silverdale Primary is proud to be part of the Mulberry Schools Trust. 

The Trust believes that education is a human right and should provide rich intellectual and personal development. It also 

recognises education as a public good, with schools playing an important role in strengthening individuals, families and 

communities. (Mulberry Schools Trust) 

Our shared commitment is to outstanding achievement for all. We want every pupil to leave Mulberry Silverdale well 

equipped with the knowledge, skills, confidence and character to lead successful, happy and fulfilled lives and to make a 

positive contribution to their community and wider society. (Mulberry Schools Trust) 

At Mulberry Silverdale Primary, we believe: 

• every pupil can learn, achieve and make progress; 

• every pupil is entitled to an ambitious education, regardless of their starting point; 

• high expectations and appropriate support should go hand in hand; 

• equity does not always mean treating every pupil in exactly the same way; 

• barriers to learning should be identified and addressed; 

• strong relationships are fundamental to successful teaching and learning; 

• a rich curriculum provides pupils with knowledge, experiences and opportunities that broaden their 

understanding of themselves and the world; 

• knowledge matters and should be deliberately selected, sequenced and revisited; 

https://mulberryschoolstrust.org/?utm_source=chatgpt.com
https://mulberryschoolstrust.org/?utm_source=chatgpt.com
https://mulberryschoolstrust.org/about-us/our-vision-values-and-aims/?utm_source=chatgpt.com
https://mulberryschoolstrust.org/about-us/our-vision-values-and-aims/?utm_source=chatgpt.com


3 

 

• pupils need opportunities to practise, apply and retrieve what they have learned; 

• mistakes are an important part of learning; 

• pupils should be encouraged to become increasingly independent, resilient and reflective; 

• effective teaching requires teachers to know their pupils, their subjects and how pupils learn; 

• teaching should be responsive to evidence of pupils' learning; 

• professional development and collaboration are essential to improving teaching. 

Our school values are represented through our Ninja Values: 

• Ambitious – setting ourselves ambitious goals and working towards achieving them; 

• Courageous – trying something new and stepping outside our comfort zone; 

• Determined – persevering and not giving up when learning is difficult; 

• Dynamic – approaching learning positively and bringing energy and new ideas; 

• Inspirational – helping others, approaching challenges creatively and learning from those around us; 

• Resilient – learning from mistakes, responding positively to challenge and bouncing back when things do not go 

as planned. 

These values complement the Trust's commitment to ambition, creativity, self-determination, inclusion and outstanding 

achievement for all. (Mulberry Schools Trust) 

Our aim is that pupils leave Mulberry Silverdale with rich and happy memories, alongside the knowledge, skills and 

personal qualities they need for the next stage of their education and their future lives. 

3. Responsibilities 

Teaching and learning at Mulberry Silverdale Primary is a shared responsibility. Everyone in our school community has an 

important role to play. 

Teachers will: 

• follow the expectations of the Teachers' Standards and this policy; 

• have high expectations for every pupil; 

• know the pupils they teach, including their prior learning, strengths, interests and additional needs; 

• have secure subject and curriculum knowledge; 

• teach the intended curriculum clearly and effectively; 

• use appropriate evidence-informed teaching strategies; 

• plan for prior knowledge and future learning; 

• make learning intentions and success criteria clear where appropriate; 

• use questioning and assessment to check pupils' understanding; 

• adapt teaching in response to pupils' needs; 

• provide appropriate challenge and support; 

• use modelling and worked examples effectively; 

• provide opportunities for guided and independent practice; 

• teach pupils the vocabulary they need to access and articulate their learning; 

• provide effective feedback that pupils can act upon; 

• promote positive relationships and a productive learning environment; 

• communicate appropriately with parents and carers about pupils' progress and learning; 

• engage actively in professional development and collaborative practice. 

 

https://mulberryschoolstrust.org/about-us/our-vision-values-and-aims/?utm_source=chatgpt.com
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Support staff will: 

• know the pupils they support and understand their learning needs; 

• support the delivery of high-quality teaching; 

• promote pupil independence wherever possible; 

• use agreed strategies and approaches consistently; 

• provide appropriate scaffolding without creating unnecessary dependency; 

• work flexibly and responsively with teachers; 

• contribute to assessment and the identification of barriers to learning; 

• maintain high expectations for pupils' learning and behaviour; 

• follow the expectations set out in this policy and relevant school policies. 

Subject Leaders will: 

• develop and maintain a rich, ambitious, broad and balanced curriculum; 

• ensure that knowledge and skills are carefully sequenced; 

• ensure that curriculum progression is clear; 

• identify and address gaps in subject knowledge; 

• support teachers with subject-specific planning and pedagogy; 

• promote high expectations and strong subject outcomes; 

• monitor the quality and impact of teaching and learning within their subject; 

• use a range of evidence to evaluate the effectiveness of their subject provision; 

• support staff development and the sharing of effective practice; 

• ensure that resources are used effectively; 

• ensure that statutory curriculum requirements are met; 

• identify priorities for improvement and contribute to the school's improvement planning. 

Senior Leaders will: 

• establish a clear and ambitious vision for teaching and learning; 

• ensure that all pupils have access to high-quality, inclusive education; 

• maintain high expectations for pupils and staff; 

• monitor the quality and impact of teaching; 

• ensure that curriculum development is aligned with the school's priorities and Trust expectations; 

• support teachers through coaching, mentoring and professional development; 

• promote collaboration and professional dialogue; 

• identify and address underachievement; 

• ensure that SEND provision and adaptive teaching are embedded within classroom practice; 

• use resources effectively to support teaching and learning; 

• evaluate the impact of professional development; 

• create the conditions in which teachers can continually improve their practice. 

Pupils will: 

• be Ready, Respectful and Responsible; 

• arrive ready to learn and make the most of every opportunity; 

• listen carefully and participate actively; 

• take increasing responsibility for their learning; 

• ask questions and be curious; 

• persevere when learning is challenging; 
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• learn from mistakes; 

• respect the learning of others; 

• take pride in their work; 

• respond positively to feedback; 

• practise and retrieve previously learned knowledge; 

• develop independence and confidence; 

• demonstrate the school's Ninja Values. 

Parents and carers will: 

• value education and encourage their child to engage positively with learning; 

• support regular attendance and punctuality; 

• encourage their child to read and practise key learning at home; 

• support agreed home-learning activities; 

• communicate with school where there are issues that may affect learning; 

• engage with information about their child's progress; 

• work in partnership with the school to support their child's development. 

4. Planning 

Planning is a process, not a product. 

The purpose of planning is to enable high-quality teaching that allows pupils to learn effectively. Planning should 

therefore focus on the thinking behind teaching, rather than the production of unnecessary paperwork. 

Teachers should first identify what they want pupils to learn and then consider how best to enable them to learn it. 

When planning, teachers should consider: 

1. What do pupils already know? 

2. What do pupils need to know or be able to do? 

3. Where does this learning sit within the wider curriculum? 

4. What knowledge, vocabulary and concepts need to be explicitly taught? 

5. What misconceptions or barriers might pupils experience? 

6. How will learning be modelled? 

7. What guided and independent practice will pupils need? 

8. How will understanding be checked? 

9. How will teaching be adapted if pupils have not understood? 

10. How will learning be revisited and retrieved in the future? 

Planning should reflect the school's commitment to a rich and ambitious curriculum and should enable pupils to build 

knowledge progressively over time. 

5. Learning Objectives 

Teachers should be clear about the essential learning in every lesson or sequence of learning. 

Where appropriate, teachers should make the intended learning explicit to pupils. 

There is no expectation that learning objectives must always be written in pupils' books. What matters is that pupils 

understand: 
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• what they are learning; 

• why it matters; 

• what successful learning looks like; 

• what knowledge or skills they are developing. 

Learning objectives should focus on the intended learning rather than simply describing an activity. 

6. Long-Term Planning 

The curriculum at Mulberry Silverdale is carefully sequenced so that pupils build secure knowledge and skills over time. 

Long-term and medium-term planning should: 

• identify the knowledge and skills pupils need to acquire; 

• make clear links to prior and future learning; 

• identify essential vocabulary; 

• identify opportunities for retrieval and consolidation; 

• provide appropriate opportunities for application; 

• ensure sufficient depth and breadth; 

• support progression within and between year groups; 

• identify significant experiences and enrichment opportunities. 

Subject leaders should maintain appropriate curriculum documentation, including knowledge, progression and coverage 

information. 

Teachers should understand where individual lessons and sequences of learning sit within the wider curriculum. 

7. Short-Term Planning 

Teachers are not expected to produce lengthy individual lesson plans. 

Short-term planning should provide teachers with the information they need to teach effectively and may include: 

• lesson notes; 

• SMART Notes; 

• curriculum plans; 

• slides and resources; 

• worked examples; 

• vocabulary lists; 

• assessment information; 

• adaptations and scaffolds. 

The format of planning should not become an end in itself. 

The quality of teaching and learning, rather than the quantity of written planning, is the priority. 
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8. Planning to Meet the Needs of All Pupils 

Teachers must know the pupils they teach and understand their prior attainment, strengths, needs and barriers to 

learning. 

High-quality teaching is the first wave of provision for all pupils, including pupils with SEND. Teachers should plan and 

deliver teaching that enables pupils to access the same ambitious curriculum wherever possible, while making 

appropriate adaptations to remove or reduce barriers to learning. 

Our approach to meeting the needs of pupils with SEND is underpinned by the Education Endowment Foundation (EEF) 

Five-a-Day principles. These five evidence-informed approaches provide a framework for strengthening high-quality 

teaching for all pupils, particularly those with SEND: 

1. Explicit Instruction 

Teachers should provide clear, structured and carefully sequenced explanations and modelling. 

This includes: 

• clear teacher-led explanations; 

• explicit teaching of new knowledge, concepts and vocabulary; 

• modelling processes and worked examples; 

• frequent checks for understanding; 

• guided practice before independent practice; 

• breaking complex learning into manageable steps where appropriate. 

Teachers should make the thinking and processes required for successful learning explicit rather than assuming that 

pupils already know how to approach a task. 

2. Cognitive and Metacognitive Strategies 

Teachers should consider pupils' cognitive load and support them to develop strategies that enable them to remember, 

apply and increasingly independently manage their learning. 

This includes: 

• connecting new learning to relevant prior knowledge; 

• managing the amount of new information presented at one time; 

• using retrieval and rehearsal to support long-term memory; 

• explicitly teaching pupils how to approach tasks; 

• modelling thinking processes; 

• teaching pupils to plan, monitor and evaluate their learning; 

• providing opportunities for pupils to reflect on their learning and identify next steps. 

Teachers should provide appropriate support while gradually developing pupils' independence and ability to regulate 

their own learning. 

3. Scaffolding 

Teachers should provide temporary support where it enables pupils to access ambitious learning and develop 

independence. 
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Scaffolding may include: 

• writing frames; 

• sentence stems; 

• prompts; 

• visual supports; 

• key vocabulary; 

• worked examples; 

• partially completed examples; 

• graphic organisers; 

• procedural steps; 

• targeted adult support. 

Scaffolds should be carefully matched to the learning need and should be gradually reduced or removed as pupils develop 

confidence and independence. 

Scaffolding should not result in pupils being routinely given less ambitious learning. The aim is to enable pupils to access 

and succeed within the intended curriculum. 

4. Flexible Grouping 

Teachers should use flexible grouping where this supports pupils' learning. 

Groups should be: 

• based on current learning needs or levels of mastery; 

• purposeful and linked to the intended learning; 

• reviewed regularly; 

• flexible rather than fixed; 

• changed as pupils' knowledge, skills and needs change. 

For example, a teacher may temporarily group pupils who require additional practice with a particular spelling pattern, 

mathematical concept or piece of vocabulary. 

Flexible grouping should not result in pupils being permanently labelled according to perceived ability or SEND status. 

Teachers should ensure that all pupils continue to have access to ambitious learning and opportunities to work with a 

range of peers. 

5. Using Technology 

Technology should be used purposefully where it enhances teaching, learning, accessibility or pupil independence. 

This may include: 

• visualisers to support modelling; 

• digital modelling and demonstrations; 

• appropriate educational applications; 

• assistive technology; 

• digital resources to support accessibility; 

• technology to practise or consolidate learning; 

• technology to record, review or demonstrate learning. 
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Technology should be selected because it supports the intended learning or removes a barrier, rather than simply 

because it is available. 

Adaptive Teaching 

The Five-a-Day principles should be embedded within adaptive teaching, rather than treated as a separate intervention 

for pupils with SEND. 

Teachers should use ongoing assessment and knowledge of individual pupils to adapt: 

• explanations; 

• modelling; 

• questioning; 

• pace; 

• vocabulary; 

• scaffolding; 

• grouping; 

• resources; 

• opportunities for practice; 

• levels of support. 

Teachers should respond to what pupils demonstrate they know and can do, rather than relying solely on information 

about a pupil's identified need or diagnosis. 

Teachers should use available information, including: 

• prior attainment; 

• formative assessment; 

• pupil work; 

• SEND information; 

• Assess–Plan–Do information; 

• individual plans and risk reduction plans where appropriate; 

• advice from the SENDCo and other professionals; 

• information from parents and carers; 

• pastoral and safeguarding information where relevant. 

Teachers should work closely with support staff to ensure that additional adults enhance learning and promote 

independence. Adults should not routinely become a substitute for high-quality teaching or create unnecessary pupil 

dependency. 

Adaptations may include: 

• additional modelling; 

• explicit teaching of vocabulary; 

• breaking tasks into smaller steps; 

• pre-teaching essential knowledge; 

• additional guided practice; 

• visual or practical representations; 

• additional processing time; 

• carefully selected scaffolds; 

• alternative ways of recording learning; 
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• targeted adult support; 

• flexible grouping; 

• assistive or other appropriate technology; 

• opportunities to revisit and retrieve previously taught knowledge. 

SEND should not automatically result in pupils being given less ambitious work. Teachers should identify the barriers 

preventing access to the intended learning and adapt teaching accordingly. 

Where a pupil requires provision beyond what can reasonably be provided through high-quality classroom teaching and 

ordinarily available resources, this should be identified through the school's Assess–Plan–Do approach and appropriate 

additional provision put in place. 

The effectiveness of adaptations should be reviewed regularly. Teachers should avoid creating unnecessary dependency 

and should remove scaffolds and additional support when pupils are ready to work independently. 

The aim is that every pupil is able to participate meaningfully in an ambitious, rich and inclusive curriculum, make 

progress from their starting point and develop the knowledge, skills and independence required for future learning. 

9. Teaching 

“Every teacher needs to improve, not because they are not good enough, but because they can be even better.” 

High-quality teaching at Mulberry Silverdale is characterised by: 

• secure subject knowledge; 

• clear explanations; 

• high expectations; 

• explicit teaching; 

• effective modelling; 

• purposeful questioning; 

• regular checking for understanding; 

• guided practice; 

• deliberate independent practice; 

• retrieval of prior learning; 

• appropriate challenge; 

• adaptive teaching; 

• effective feedback; 

• positive relationships; 

• consistent routines; 

• strong subject vocabulary; 

• opportunities for pupils to think deeply and apply their learning. 

There is no single model of a Mulberry Silverdale lesson. Different subjects and phases require different approaches. 

Teachers should use their professional judgement while maintaining consistently high expectations for learning. 

10. High-Quality Teaching Strategies 

High-quality teaching should enable pupils to access challenging content and develop increasingly secure understanding. 

Teachers should use a range of evidence-informed strategies, selecting those that best support the intended learning. 
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These may include: 

• explicit instruction; 

• modelling; 

• worked examples; 

• guided practice; 

• scaffolding; 

• questioning; 

• retrieval practice; 

• deliberate practice; 

• discussion; 

• vocabulary instruction; 

• visual representations; 

• collaborative learning; 

• independent application; 

• feedback and reflection. 

Teaching should be purposeful rather than driven by the use of a particular strategy. 

11. Challenge 

We have high expectations for every pupil. 

Pupils should be challenged to think deeply, apply knowledge and work with increasing independence. 

Challenge does not simply mean giving pupils more work. It may involve: 

• applying knowledge in a new context; 

• explaining thinking; 

• solving increasingly complex problems; 

• making connections; 

• evaluating ideas; 

• using precise vocabulary; 

• working with greater independence; 

• correcting misconceptions; 

• tackling appropriately demanding content. 

Teachers should teach to the top, providing appropriate scaffolding and adaptation so that pupils who require additional 

support can access ambitious learning. 

Pupils should be encouraged to persevere when learning is difficult and to see productive struggle and mistakes as an 

important part of learning. 

12. Explanation 

Explanations should be: 

• clear; 

• purposeful; 

• appropriately paced; 

• broken into manageable steps; 

• supported by examples; 
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• supported by appropriate visual representations; 

• connected to pupils' prior knowledge. 

Teachers should consider cognitive load when introducing new material. 

Where appropriate, teachers should: 

1. introduce small amounts of new information; 

2. use clear and concise explanations; 

3. explicitly teach key vocabulary; 

4. model thinking and processes; 

5. provide examples; 

6. check understanding frequently; 

7. revisit or reteach where necessary. 

13. Modelling – I Do 

Modelling enables pupils to see and hear what successful learning looks like. 

Teachers should model processes, thinking and expected outcomes explicitly. 

Effective modelling may include: 

• demonstrating a process step by step; 

• using a visualiser or other appropriate technology; 

• thinking aloud; 

• showing worked examples; 

• modelling subject-specific vocabulary; 

• demonstrating how to approach mistakes; 

• comparing examples; 

• identifying common misconceptions. 

Teachers should not assume that pupils know how to complete a task simply because they have been given an 

instruction. 

Where pupils are learning a new skill or concept, teachers should make the invisible aspects of thinking visible. 

14. Guided Practice and Scaffolding – We Do 

Following explanation and modelling, pupils should have opportunities to practise with appropriate support. 

Guided practice may include: 

• worked examples; 

• partially completed examples; 

• sentence stems; 

• key vocabulary; 

• visual prompts; 

• procedural steps; 

• teacher questioning; 

• partner discussion; 

• whole-class responses; 
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• targeted adult support. 

Scaffolding should support pupils towards independence rather than becoming a permanent feature of the task. 

Teachers should monitor pupils closely during guided practice and use evidence from their responses to decide whether 

to move on, provide further support or reteach. 

15. Independent and Deliberate Practice – You Do 

Pupils need sufficient opportunities to practise new knowledge and skills independently. 

Practice should be: 

• purposeful; 

• carefully sequenced; 

• appropriately challenging; 

• connected to the intended learning; 

• sufficient to develop fluency and confidence; 

• varied where appropriate. 

Teachers should provide opportunities for pupils to apply learning in different contexts. 

Scaffolding should be reduced or removed when pupils demonstrate that they are ready. 

The aim is not simply for pupils to complete work but for them to learn, remember and apply knowledge and skills. 

16. Responsive Teaching 

Teachers should continually assess whether pupils are learning. 

Responsive teaching means using evidence of pupils' understanding to make appropriate decisions about teaching. 

Teachers should: 

• check understanding regularly; 

• identify misconceptions; 

• respond to errors; 

• adapt explanations; 

• adjust questioning; 

• provide additional modelling; 

• revisit prior knowledge; 

• provide further guided practice; 

• reteach when necessary; 

• use information from one lesson to inform subsequent teaching. 

If pupils have not learned the intended content, teachers should not simply move on because the planned activity has 

been completed. 

Assessment should therefore be an integral part of teaching rather than an additional activity. 
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17. Questioning 

Questioning is an important tool for teaching, assessing and extending pupil thinking. 

Effective questioning should: 

• check prior knowledge; 

• check understanding; 

• identify misconceptions; 

• encourage explanation; 

• develop vocabulary; 

• deepen thinking; 

• provide opportunities for all pupils to participate; 

• challenge pupils appropriately. 

Teachers should ask questions to a wide range of pupils and use responses to adapt teaching. 

Whole-class response techniques may include: 

• mini-whiteboards; 

• hand signals; 

• choral response; 

• paired discussion; 

• short written responses. 

Teachers should provide appropriate thinking time and should avoid relying solely on pupils who volunteer answers. 

18. Retrieval Practice 

Retrieval practice should be used regularly to support pupils in remembering previously taught knowledge. 

Retrieval should be: 

• low stakes; 

• purposeful; 

• appropriately spaced; 

• based on previously taught content; 

• connected to current or future learning where appropriate. 

Retrieval may be used: 

• at the beginning of lessons; 

• during lessons; 

• at the start of a new unit; 

• across subjects; 

• as part of independent practice; 

• as part of longer-term curriculum planning. 

Retrieval should not simply test memory. Teachers should use the information gathered to identify gaps and inform 

future teaching. 
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19. Feedback 

Feedback is most effective when pupils use it to improve their learning. 

Feedback may be provided through: 

• verbal feedback; 

• live feedback; 

• written feedback; 

• whole-class feedback; 

• questioning; 

• peer assessment; 

• self-assessment; 

• editing and redrafting. 

Effective feedback should: 

• be timely; 

• be focused; 

• identify what has been done well where appropriate; 

• identify what needs improvement; 

• provide a clear next step; 

• result in pupil action; 

• allow pupils time to respond; 

• be manageable and sustainable for teachers. 

The impact of feedback should be judged by what pupils do with it, rather than by the amount of marking undertaken by 

the teacher. 

20. Marking and Assessment 

Marking and assessment have two principal purposes: 

1. to help pupils understand what they have learned and what they need to do next; 

2. to provide teachers with information that informs future teaching. 

Assessment should be: 

• purposeful; 

• proportionate; 

• manageable; 

• meaningful; 

• closely connected to curriculum intent. 

Assessment may be formative or summative and may include: 

• questioning; 

• observation; 

• pupil discussion; 

• work scrutiny; 

• quizzes; 
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• retrieval activities; 

• low-stakes assessments; 

• end-of-unit assessments; 

• statutory assessments. 

Marking should be primarily formative and should focus on the aspects of learning that will have the greatest impact. 

Teachers are not expected to mark every piece of work in detail. 

Assessment information should be used to: 

• identify gaps; 

• identify misconceptions; 

• inform planning; 

• identify pupils requiring additional support; 

• identify pupils requiring greater challenge; 

• evaluate curriculum effectiveness; 

• monitor progress over time. 

21. The Learning Environment 

Pupils learn best when they feel safe, respected, valued and supported. 

At Mulberry Silverdale, teachers should create learning environments characterised by: 

• high expectations; 

• positive relationships; 

• consistent routines; 

• respect; 

• inclusion; 

• purposeful learning; 

• active engagement; 

• appropriate challenge; 

• celebration of effort and achievement. 

Teachers should explicitly teach routines and expectations. 

Our Ready, Respectful, Responsible expectations underpin positive behaviour for learning. 

Teachers should: 

• welcome pupils positively; 

• establish clear routines; 

• communicate expectations clearly; 

• use positive framing; 

• praise pupils meaningfully; 

• recognise effort, perseverance and achievement; 

• respond consistently to behaviour; 

• provide opportunities for pupils to reflect and repair relationships where appropriate; 

• ensure that pupils understand that mistakes are part of learning; 

• maximise learning time. 
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Classrooms should be organised to support learning and should provide appropriate access to resources, vocabulary and 

examples. 

Learning environments should reflect the rich curriculum being taught and celebrate pupils' learning and achievements. 

22. Home Learning 

Home learning should complement and reinforce the learning taking place in school. 

It should be: 

• purposeful; 

• manageable; 

• age appropriate; 

• linked to the curriculum; 

• accessible to pupils and families; 

• consistent with the school's Home Learning/Homework Policy. 

Reading should be strongly promoted as an essential part of pupils' learning and development. 

Home learning should not create unnecessary barriers or inequalities for pupils and families. 

23. Monitoring and Evaluation of Teaching and Learning 

We monitor teaching and learning to ensure that all pupils receive a high-quality education and make progress from their 

starting points. 

Monitoring should have a clear purpose and should support school improvement and professional development. 

It may include: 

• learning walks; 

• lesson visits; 

• book scrutiny; 

• pupil voice; 

• curriculum reviews; 

• planning reviews; 

• assessment information; 

• moderation; 

• discussions with teachers and support staff; 

• review of curriculum implementation; 

• analysis of pupil progress. 

Monitoring should consider the impact of teaching on pupil learning, rather than focusing solely on compliance or the 

production of documentation. 

Senior leaders and subject leaders should use evidence from monitoring to: 

• identify strengths; 

• identify areas for development; 

• inform professional development; 

• identify curriculum priorities; 
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• address gaps in provision; 

• celebrate effective practice. 

Where appropriate, monitoring should be developmental and should contribute to a culture of professional dialogue and 

continuous improvement. 

24. Continuing Professional Development 

At Mulberry Silverdale, we recognise that excellent teaching requires continual professional learning. 

The Mulberry Schools Trust promotes professional dialogue, collaboration, experimentation and research into how 

schools can best meet the needs of pupils. (Mulberry Schools Trust) 

All staff should engage positively with professional development and take responsibility for continually improving their 

practice. 

Professional development should be: 

• purposeful; 

• evidence-informed; 

• relevant to pupils' needs; 

• connected to school and Trust priorities; 

• collaborative where appropriate; 

• developmental; 

• evaluated for impact. 

Teaching and Learning CPD will support priorities including: 

• Quality First Teaching; 

• adaptive teaching; 

• curriculum development; 

• subject knowledge; 

• effective pedagogy; 

• assessment; 

• SEND provision; 

• writing and literacy; 

• reading; 

• behaviour for learning; 

• professional reflection. 

Staff should have opportunities to: 

• work collaboratively; 

• share effective practice; 

• observe and discuss teaching; 

• receive coaching and feedback; 

• develop subject and pedagogical knowledge; 

• evaluate the impact of changes to practice. 

We believe that professional learning is a shared responsibility and that all staff can contribute to improving teaching and 

learning across the school. 

https://mulberryschoolstrust.org/working-with-us/why-join-mulberry/?utm_source=chatgpt.com
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25. Links with Other Policies and Documents 

The implementation of this policy is supported by the following policies, frameworks and documents: 

• Mulberry Schools Trust Vision, Values and Aims; 

• Mulberry Silverdale Curriculum Policy; 

• Assessment Policy; 

• Assessment for Learning Policy; 

• Feedback and Marking Policy; 

• Behaviour Policy; 

• SEND Policy / SEND Information Report; 

• Attendance Policy; 

• Equality Policy and Objectives; 

• Child Protection and Safeguarding Policy; 

• Early Years Policy; 

• Reading/Literacy Policy; 

• Subject Knowledge, Progression and Coverage documents; 

• Home Learning/Homework Policy; 

• School Improvement Plan; 

• Teachers' Standards; 

• National Curriculum; 

• Early Years Foundation Stage Statutory Framework. 

This policy should be read alongside the relevant Trust and school policies available through the Mulberry Silverdale 

Primary policies page. (Mulberry Silverdale) 

Review 

This policy will be reviewed annually or earlier where significant changes to legislation, Trust expectations, school 

priorities or teaching and learning practice require it. 

https://mulberrysilverdale.org/policies/?utm_source=chatgpt.com

