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1. Policy statement
At Mulberry Silverdale Primary, we believe that every child has the right to an ambitious, inclusive and high-quality
education.

Inclusion is not an additional service provided for a small number of pupils. It is fundamental to how we teach, support,
safeguard and care for every child.

We are committed to identifying and removing barriers to learning and participation so that pupils with special
educational needs and disabilities (SEND) can:

e access a broad, balanced and ambitious curriculum;

e receive high-quality teaching;

e make progress from their individual starting points;

e develop independence and resilience;

e develop positive relationships;

e participate fully in school life;

e have their strengths, interests and talents recognised;

e have their views listened to and acted upon;

o feel safe, valued and included; and

e achieve meaningful educational and personal outcomes.

Our approach reflects the ethos of the Mulberry Schools Trust, which places inclusion, equity, ambition and high-quality
education at the centre of its educational approach.

The Trust provides strategic leadership and central expertise, including support for inclusion and SEND, while individual
schools retain responsibility for responding to their pupils' needs within the Trust's agreed framework.

2. Legislative and statutory framework
This policy has regard to, and should be read alongside, the following legislation, statutory guidance and national
frameworks:

e Children and Families Act 2014, particularly Part 3 and sections 66—69;

e Equality Act 2010;

e Special Educational Needs and Disability Regulations 2014;

e Special Educational Needs and Disability Code of Practice: 0 to 25 years;

e SEND: Guide for Schools and Alternative Provision Settings;

e Supporting pupils at school with medical conditions;

e Keeping Children Safe in Education 2026;

e  Working Together to Safeguard Children 2026;

e statutory guidance relating to attendance;

e statutory guidance relating to exclusions and suspensions;

e the Early Years Foundation Stage statutory framework;

e relevant Department for Education guidance concerning accessibility and equality;
e relevant East Sussex County Council SEND arrangements and Local Offer; and
e relevant Mulberry Schools Trust policies and procedures.

The SEND Code of Practice remains the current statutory guidance for the SEND system. (GOV.UK)


https://www.gov.uk/government/publications/send-code-of-practice-0-to-25?utm_source=chatgpt.com

The Children and Families Act 2014 places duties on schools to use their best endeavours to secure the special
educational provision required by pupils with SEN and provides for the role of the SENCO, information to parents and the
publication of an SEN Information Report.

This policy will be updated when legislation or statutory guidance changes.

National SEND reforms were proposed in 2026. Where reforms remain proposals, consultations or policy development
rather than enacted legislation or statutory guidance, they will not be described by the school as current legal
requirements. The school will nevertheless use emerging evidence and guidance to strengthen inclusive practice where
appropriate.

3. Aims
The aims of this policy are to ensure that:

SEND is understood as a whole-school responsibility.

Pupils with SEND receive high-quality teaching and appropriate support.

Additional needs are identified as early as possible.

Provision is based on identified need, evidence and impact rather than diagnosis alone.
Pupils with SEND are not unnecessarily separated from their peers.

Barriers to participation are identified and addressed.

Reasonable adjustments are made for disabled pupils where required.

Pupils and families are involved meaningfully in decisions about support.
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Teachers remain responsible and accountable for the progress of pupils in their classes.
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. SEND provision is regularly reviewed for effectiveness.
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. Staff receive appropriate training and professional development.
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. Specialist advice is sought when a pupil's needs require expertise beyond the school's existing capacity.
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. Safeguarding remains central to SEND and inclusion practice.
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. SEND is considered when planning curriculum, assessment, behaviour, attendance, trips, enrichment, transition
and wider school life.

15. The school works collaboratively with parents, pupils, the Local Authority, health services, social care and other

professionals.

4. Definition of special educational needs and disability
A child or young person has special educational needs (SEN) if they have a learning difficulty or disability which calls for
special educational provision to be made for them.

A pupil is considered to have a disability where the definition contained within the Equality Act 2010 applies.
Under the SEND Code of Practice, the four broad areas of special educational need are:

4.1 Communication and interaction
This may include:

e speech, language and communication needs;

e difficulties understanding or expressing language;
e social communication difficulties;

e autism spectrum conditions.



4.2 Cognition and learning
This may include:

e specific learning difficulties, including dyslexia, dyscalculia and dyspraxia;
e moderate learning difficulties;
e significant difficulties acquiring, retaining or applying knowledge and skills.

4.3 Social, emotional and mental health
This may include:

o difficulties with emotional regulation;

e difficulties with attention and concentration;

e social and relationship difficulties;

e anxiety and other emotional needs;

e ADHD and related needs;

o difficulties associated with adverse experiences.

4.4 Sensory and/or physical needs
This may include:

e hearing impairment;

e visual impairment;

e multi-sensory impairment;

e physical disability;

e medical or physical needs which create a barrier to education.

These four areas are broad categories and do not describe individual pupils completely.

The school considers the whole child, including their strengths, interests, communication, learning, relationships,
wellbeing and circumstances.

A medical diagnosis is not, in itself, a requirement for SEN Support. Equally, a diagnosis does not automatically determine
the type or level of educational provision required.

5. Our principles of inclusion
Mulberry Silverdale Primary is an inclusive mainstream primary school.

We believe that inclusion means more than physical presence in school.
Where appropriate, pupils with SEND will:

e |earn alongside their peers;

e access the same ambitious curriculum as their peers;

e participate in educational visits and residential opportunities;
e participate in Forest School;

e access swimming and physical education;

e participate in music, performances and assemblies;

e access clubs and enrichment;

e participate in breakfast and after-school provision;

e participate in lunchtime activities;



e take partin pupil leadership and Pupil Parliament;
e contribute to the wider school community.

A pupil should not be excluded from an activity simply because they have SEND or a disability.

Where a barrier is identified, the school will consider reasonable adjustments, additional preparation, staffing,
environmental adaptations, sensory considerations, communication needs and risk assessment.

The aim is meaningful participation, rather than simply physical presence.

6. High expectations
We maintain high expectations for pupils with SEND.

SEND should not be used as a reason to lower expectations unnecessarily.
Teachers will consider:

e what the pupil can already do;

e what they need to learn next;

e what barriers are preventing progress;

e what adaptations may remove those barriers;

e what reasonable adjustments are required;

e what additional provision may be necessary; and

e what appropriate challenge and enrichment should be provided.

Adaptation is not synonymous with reducing expectations.

Where pupils demonstrate particular strengths or talents, staff will provide appropriate challenge and opportunities to
develop these strengths.

7. Inclusive teaching
High-quality teaching is the first response to SEND.

Every teacher is responsible for ensuring that their classroom is an inclusive learning environment.
Inclusive teaching may include:

e clear explanations and instructions;
e explicit modelling;

e scaffolding;

e guided practice;

e retrieval and rehearsal;

e overlearning;

e vocabulary development;
e pre-teaching;

e repetition and revisiting;
o flexible grouping;

e visual supports;

e visual timetables;

e structured routines;



e chunking of tasks;

e additional processing time;

e appropriate questioning;

e movement or regulation breaks;
e accessible resources;

e appropriate use of technology;
e reduced-distraction spaces;

e structured adult support;

e opportunities for enrichment.

The Department for Education's September 2026 SEND training materials place particular emphasis on universal
approaches, adaptive teaching and additional support as part of inclusive classroom practice. (GOV.UK)

Teaching assistants and other adults will be deployed strategically to support learning, participation and independence.
Adult support should not unnecessarily create dependence.

8. Identification of SEND
The school aims to identify additional needs as early as possible.

Identification is an ongoing process rather than a single assessment.
Information may be gathered from:

e classroom observation;

e teacher assessment;

e curriculum assessment;

e standardised assessment where appropriate;
e progress information;

e pupil voice;

e parents and carers;

e previous educational settings;

e transition information;

e attendance;

e behaviour and engagement;

e pastoral information;

e safeguarding information where relevant;
e medical information;

e external professionals;

e specialist assessments.

The school will look for patterns rather than relying on a single piece of evidence.
A pupil may be considered for additional support where they:

e are making significantly less progress than expected;

e are not responding to appropriate classroom support;

e have persistent barriers to learning;

e require adaptations beyond those normally available;

o experience difficulties with communication, interaction, cognition, emotional regulation or sensory/physical
access.


https://www.gov.uk/government/publications/send-training-for-schools-inclusive-teaching-and-areas-of-development?utm_source=chatgpt.com

Low attainment or slower progress does not automatically mean that a pupil has SEND.

The school will not wait for a formal diagnosis before putting appropriate educational support in place where a need has
been identified.

9. Working with parents and carers
Parents and carers are important partners in supporting children's education.

We recognise that families often have valuable knowledge about their child's:

e strengths;

e interests;

e communication;

e development;

e behaviour;

o wellbeing;

e previous provision;

e successful strategies; and
e barriers to learning.

e listen to concerns;

e communicate clearly;

e involve parents in identifying needs;

e consider their views alongside other evidence;
e agree intended outcomes where appropriate;
e discuss reasonable adjustments;

e share relevant strategies;

e involve parents in APDR reviews;

e involve families in decisions about referrals;

e seek parental views when specialist advice is considered;
e communicate significant changes to provision.

Parents do not need to wait for a formal diagnosis before raising concerns with the school.

The class teacher is normally the first point of contact. The SENDCo will be involved where appropriate.

Parents and carers will have opportunities to discuss SEND provision throughout the year and not solely at formal review
points.

For pupils with EHCPs, statutory annual review arrangements will be followed.

10. Pupil voice
Pupils should have an active role in decisions about their education.

The method used will reflect the pupil's age, communication needs, understanding and individual circumstances.

Pupil voice may include:



e one-to-one conversations;

e trusted-adult discussions;

e pupil questionnaires;

e child-friendly targets;

e visual choices;

e communication aids;

e participation in APDR meetings;

e discussion of what helps learning;

e discussion of what makes learning difficult;
o feedback following interventions.

Where a pupil communicates differently, staff will use appropriate communication methods rather than relying solely on
spoken language.

11. SEN Support and the graduated approach
Where a pupil requires special educational provision that is additional to or different from that normally available, the
school will use the graduated approach:

Assess
The school develops an understanding of:

e the pupil's strengths;

e their needs;

e barriers to learning;

e provision already attempted;
e pupil and family views;

e relevant professional advice.

Plan
The school identifies:

e intended outcomes;

e provision;

e reasonable adjustments;
e strategies;

e responsibilities;

e review arrangements.

Where appropriate, this will be recorded within an individual provision plan, APDR record or other agreed school system.

Do
The class teacher remains responsible for implementing agreed provision.

Support may include:

e adaptive teaching;

e targeted classroom strategies;
e small-group intervention;

e individual intervention;

e additional practice;



e communication support;

e sensory or regulation support;
e pastoral support;

e specialist advice.

Review
The school evaluates:

e progress;

e participation;

e independence;

e wellbeing;

e attainment where relevant;

e engagement;

e attendance where relevant;

e whether provision has had the intended impact.

Provision may subsequently be:

e continued;

e adapted;

e increased;

e reduced;

e replaced; or

e discontinued where it is no longer required.

The purpose of APDR is not simply to demonstrate that support has been delivered. The school will evaluate whether that
support has made a meaningful difference.

12. Evaluating SEND provision
The effectiveness of SEND provision will be evaluated using quantitative and qualitative evidence.

This may include:

e curriculum assessment;

e pupil progress information;
e individual outcomes;

e intervention assessments;

e baseline and post-intervention information;
e work scrutiny;

e classroom observation;

e l|earning walks;

e pupil voice;

e parent/carer feedback;

e teacher assessment;

e attendance;

e behaviour and engagement;
e independence;

e participation in school life.



Where an intervention is not producing its intended impact, the school will consider:

e whether the assessment of need was accurate;
e whether the intervention is appropriate;

o whetheritis sufficiently frequent or intensive;
o whether staff have the necessary expertise;

o whether the environment is creating a barrier;
e whether further specialist advice is required.

SEND provision should be effective, proportionate and sustainable.

13. Curriculum access and reasonable adjustments
Pupils with SEND should have access to the school's Rich and Ambitious Curriculum.

Adaptations may include:

e adaptive teaching;

o flexible grouping;

e explicit modelling;

e scaffolding;

e pre-teaching;

e vocabulary support;

e additional processing time;

e breaking instructions into manageable steps;
e visual supports;

e visual timetables;

e social stories;

e adapted resources;

e accessible formats;

e larger print;

e assistive technology;

e movement or sensory breaks;

e reduced-distraction spaces;

e structured adult support;

e reasonable adjustments to activities;

e reasonable adjustments to routines and environments.

Reasonable adjustments will be considered in accordance with the Equality Act 2010.
The school will consider accessibility in relation to:

e curriculum;

e assessment;

e buildings and facilities;
e communication;

e information;

e technology;

e routines;

e trips and visits;

e clubs and enrichment;

10



e physical activity.
The Accessibility Plan sets out longer-term actions to improve accessibility.

14. Targeted interventions
Interventions will be selected according to identified need rather than simply because a pupil has a particular diagnosis.

Provision may include, where appropriate:

e phonics intervention;

e literacy intervention;

e numeracy intervention;

e Precision Teaching;

e Nessy;

e Catch Up Literacy;

e Catch Up Numeracy;

e First Class in Number;

e speech and language support;
e social communication support;
e Sensory Circuits;

e Jump Ahead;

e Thrive;

e nurture provision;

e emotional regulation support;
e individual programmes;

e small-group programmes.

The availability of individual interventions may change according to pupil need, evidence, staffing, resources and staff
expertise.

No intervention will be regarded as effective simply because it has been delivered. Impact must be evaluated.

15. Communication and interaction
Communication is fundamental to learning, relationships and inclusion.

Support may include:

e clear and concise language;

e visual supports;

e visual timetables;

e vocabulary teaching;

e pre-teaching;

e repetition and rehearsal;

e modelling;

e structured opportunities for communication;
e social communication support;

e communication aids;

e Makaton where appropriate;

e speech and language advice;

e Intensive Interaction approaches where appropriate.

11



The school will continue to develop staff expertise in communication and interaction, including Intensive Interaction
where this is identified as a school development priority.

16. Cognition and learning
The school uses evidence-informed approaches to support pupils who experience barriers to learning.

This may include:

e high-quality adaptive teaching;
e explicit instruction;

e scaffolding;

e retrieval and overlearning;

e repetition;

e structured practice;

e Precision Teaching;

e phonics intervention;

e literacy and numeracy interventions;
e visual support;

e assistive technology;

e additional processing time;

e adapted resources.

Where appropriate, the school will work with specialist teachers and other professionals.

17. Social, emotional and mental health needs
We recognise that emotional wellbeing is closely connected to learning and participation.

Our approach is relational, preventative and focused on understanding need.
Provision may include:

e Thrive approaches;

e nurture provision;

e Little Lunch;

e |unchtime nurture;

e Timeto Talk;

e trusted-adult support;

e worry boxes;

e quiet spaces;

e regulation opportunities;

e social communication support;
e pastoral support;

e safeguarding systems;

e specialist referrals where required.

Our behaviour expectations are based on:

Ready, Respectful, Responsible.

12



We recognise that SEND may influence how a pupil experiences and responds to situations. Individual needs and
reasonable adjustments will be considered while maintaining clear expectations for behaviour and safety.

The school will not assume that emotional or behavioural difficulties automatically indicate SEND. Staff will consider the
underlying need alongside safeguarding, attendance, family circumstances and other relevant factors.

18. Sensory and physical needs
The school will consider barriers created by the physical and sensory environment.

Reasonable adjustments may include:

e seating adaptations;

e reduced-distraction environments;
e sensory breaks;

e movement opportunities;

e visual supports;

e adapted resources;

e accessible information;

e specialist equipment;

e assistive technology;

e adaptations to routines;

e individual risk assessments where appropriate.

The school will work with families and relevant health or specialist services to identify appropriate support.

19. Specialist services
Where a pupil's needs require expertise beyond the school's existing capacity, the school will work with relevant external
professionals.

Depending on individual need, this may include:

e Speech and Language Therapy;

e Children's Integrated Therapy and Equipment Service;
e Educational Psychology;

e Occupational Therapy;

e paediatric services;

e school nursing;

e GPs and other health professionals;

e Child and Adolescent Mental Health Services;

e Education East Sussex SEND services;

e Inclusion services;

e attendance and education welfare services;

e social care;

e specialist outreach;

e SEND Early Years services;

e other services available through the East Sussex Local Offer.

Access to external services depends upon individual circumstances and the referral criteria of the relevant service.

13



The school will work collaboratively with professionals and implement agreed recommendations where appropriate and
practicable.

20. Safeguarding and SEND
Safeguarding is everyone's responsibility.

Pupils with SEND may be particularly vulnerable to certain safeguarding risks and staff must remain alert to individual
vulnerabilities, communication differences and barriers to reporting concerns.

SEND information must inform safeguarding practice where relevant, without allowing a diagnosis or disability to obscure
safeguarding concerns.

Staff should consider:

e changes in presentation;

e communication difficulties;

e unexplained behaviour changes;
e social isolation;

e bullying or child-on-child abuse;
e exploitation;

e online safety;

e neglect;

e abuse;

e attendance concerns;

e unmet medical or care needs;

e barriers to communicating a concern.

Safeguarding concerns must be managed through the school's Child Protection and Safeguarding Policy and recorded
through the school's safeguarding systems.

SEND provision must never replace appropriate safeguarding action.

The current Keeping Children Safe in Education 2026 guidance is statutory guidance and came into force on 1 September
2026.

The school also follows Working Together to Safeguard Children 2026 and works with relevant safeguarding partners and
agencies.

21. Attendance and inclusion
Regular attendance is important for learning, relationships, wellbeing and inclusion.

Where SEND affects attendance, the school will seek to understand the underlying barriers rather than treating absence
solely as a compliance issue.

Support may include:

e pastoral support;

e reasonable adjustments;

e communication with families;
e attendance support plans;

14



e liaison with external services;
e consideration of sensory, emotional, medical or learning barriers.

Where appropriate, the school will work with East Sussex attendance and inclusion services.
SEND-related barriers to attendance will be considered alongside the school's statutory attendance responsibilities.

22. Behaviour, SEND and inclusion
The school maintains high expectations for behaviour while recognising that individual SEND may affect a pupil's ability to
communicate, regulate emotions, understand situations or respond appropriately.

Staff will consider:

e the pupil's identified needs;
e communication needs;

e sensory needs;

e emotional regulation;

e environmental factors;

e antecedents;

e reasonable adjustments;

e safeguarding concerns;

e family or contextual factors.

SEND should not automatically be regarded as an explanation for behaviour, nor should behaviour automatically be
regarded as evidence of SEND.

Where appropriate, the school will seek advice from parents, the SENDCo and specialist services.
The school's Behaviour Policy and Trust Policy on Restrictive Intervention must be followed.

The Mulberry Schools Trust requires schools to minimise restrictive interventions through prevention and de-escalation,
including effective classroom environments, staff training, trusting relationships and analysis of behaviour incidents.

23. Educational visits, Forest School, swimming and enrichment
Pupils with SEND are entitled to participate in the wider life of the school.

When planning trips, residential visits, Forest School, swimming, sports, performances, clubs and other activities, staff will

consider:
e SEND;
e disability;

e reasonable adjustments;
e accessibility;

e communication needs;
e sensory needs;

e medical needs;

o staffing;

e risk;

e individual preparation;

e transport;

15



e personal care where required.
Risk assessment will be used to identify and manage genuine risks rather than to unnecessarily prevent participation.
A pupil will not be excluded from an activity solely because they have SEND or a disability.

24, Transition
Transitions are planned according to individual need.

24.1 Starting Reception
Where appropriate, the school will:

e communicate with nursery and early years settings;
e liaise with SEND Early Years services;

e gather information about strengths and needs;

e arrange additional visits;

e provide familiarisation opportunities;

e use social stories and visual support;

e meet with parents and carers;

e share successful strategies.

24.2 Transition between year groups
The school will:

e share relevant information with the receiving teacher;

e provide opportunities to meet new teachers;

e provide opportunities to visit new classrooms where appropriate;
e use visual supports or social stories;

e plan additional transition support where required.

24.3 Transition to secondary school
The school will:

e support families with secondary school choices;

e liaise with receiving schools;

e share relevant SEND information;

e arrange visits where appropriate;

e provide targeted transition preparation;

e support independence, communication and resilience.

For pupils with EHCPs, statutory annual review and transition requirements will continue to apply.

25. Looked-after and previously looked-after children
The school recognises that SEND and care experience may interact.

For looked-after pupils, the school will work with:
e the pupil's social worker;

e Virtual School;
e carers;

16



e relevant health professionals;
e other agencies.

Where a pupil has SEN Support or an EHCP, the school will seek to coordinate educational planning with the pupil's
Personal Education Plan (PEP).

For previously looked-after children, the school will consider individual circumstances and any continuing educational or
emotional needs.

26. Education, Health and Care Plans
An Education, Health and Care Plan (EHCP) is a statutory plan for children and young people whose special educational
needs require provision beyond that which can reasonably be provided through SEN Support.

An EHCP is not required for a pupil to receive SEN Support.

Where a pupil may require provision beyond that which can reasonably be provided through SEN Support, the school may
work with parents/carers and the Local Authority to consider whether an EHC needs assessment is appropriate.

The school will provide relevant evidence, which may include:

e the pupil's needs;

e provision already provided;
e progress;

e impact of interventions;

e reasonable adjustments;

e pupil views;

e parent/carer views;

e professional advice.

Parents and young people retain their statutory rights in relation to EHC needs assessments, EHCPs, mediation and
appeals.

27. Annual reviews of EHCPs
Where a pupil has an EHCP, the school will participate in statutory annual review arrangements.

The school will:

e monitor progress towards EHCP outcomes;

e consider the effectiveness of specified provision;

e seek the views of the pupil;

e seek the views of parents/carers;

e gather information from relevant professionals;

e consider whether provision remains appropriate;

e identify any changes in need;

e make recommendations to the Local Authority where appropriate.

The school will implement the provision specified in an EHCP in accordance with its statutory duties and within the
resources and responsibilities identified through the relevant statutory arrangements.

17



28. Funding and resources

The school uses its available resources to provide an inclusive education for all pupils.

SEND resources may be used for:

The school and Trust maintain oversight of SEND expenditure and seek to ensure that resources are directed towards

staffing;

intervention programmes;
specialist resources;
accessibility;

assistive technology;

staff training;

specialist advice;

sensory resources;
communication resources;
pastoral and nurture provision.

identified pupil need and measurable impact.

Where additional high-needs funding is available through the Local Authority, the school will follow the current DfE, East
Sussex County Council and Trust funding arrangements.

Funding arrangements may change and the school will follow the arrangements applicable at the time.

29. Staff responsibilities
29.1 Principal

The Principal has overall responsibility for ensuring that the school fulfils its statutory duties and maintains an inclusive

culture.

The Principal will:

promote high expectations for pupils with SEND;

ensure appropriate resources are available;

ensure staff understand their responsibilities;

monitor the effectiveness of SEND provision;

ensure safeguarding arrangements take SEND into account;
work with the Trust and Local Governing Body;

ensure statutory requirements are met.

29.2 SENDCo

The SENDCo is responsible for coordinating SEND provision within the school.

The SENDCo will:

oversee the implementation of this policy;

coordinate the identification and assessment of SEND;
support staff in developing inclusive practice;
coordinate APDR processes;

maintain appropriate SEND records;

18



e support referrals to external services;

e liaise with parents and carers;

e contribute to EHCP processes;

e support annual reviews;

e monitor SEND provision;

e support staff training;

e contribute to school improvement planning;

e work with the Trust's inclusion and SEND services;

e liaise with the Local Authority and relevant professionals.

The SENDCo will hold or work towards the required statutory qualification in accordance with current DfE requirements.

The leadership-level SENCO NPQ is currently the mandatory qualification route for SENCOs.

29.3 Class teachers
Class teachers are responsible for:

e knowing the needs and strengths of pupils in their class;

e providing high-quality inclusive teaching;

e adapting teaching appropriately;

e implementing agreed SEND provision;

e monitoring pupil progress;

e contributing to APDR;

e communicating with parents/carers;

e identifying emerging concerns;

e seeking advice when required;

e ensuring pupils with SEND are included in classroom and wider school activities.

Teachers remain responsible and accountable for the progress and development of pupils in their classes.

29.4 Teaching assistants and support staff
Teaching assistants and other support staff will:

e implement agreed strategies and interventions;

e support learning and independence;

e contribute to assessment and review;

e communicate relevant information to teachers;

e support pupils' participation;

e avoid creating unnecessary dependence;

o follow safeguarding and confidentiality requirements.

29.5 Local Governing Body
The Local Governing Body will provide oversight and challenge regarding SEND and inclusion within the school's
delegated responsibilities.

This includes consideration of:

e SEND outcomes;

e inclusion;

e attendance;

e exclusions and suspensions;

19



The Trust Board retains the statutory responsibilities assigned to it through the Trust's governance arrangements.

safeguarding;

accessibility;

resource allocation;
compliance;

pupil and family experience.

DfE guidance confirms that governing boards have responsibilities under the Children and Families Act 2014 and Equality

Act 2010 and should provide support and challenge regarding SEND provision.

29.6 Mulberry Schools Trust

The Trust provides strategic leadership, central expertise and support in relation to inclusion and SEND.

The Trust Board has statutory responsibility for SEND arrangements across the Trust, while school leaders and local
governance monitor effectiveness at school level within the Trust's scheme of delegation.

The Trust's central services include dedicated expertise in inclusion and SEND.

30. Staff development

The school recognises that effective inclusion depends upon a skilled and confident workforce.

SEND professional development may include:

Train

inclusive teaching;

adaptive teaching;

communication and interaction;
autism;

ADHD;

cognition and learning;

social, emotional and mental health;
sensory and physical needs;

speech, language and communication;
Intensive Interaction;

Makaton where appropriate;
emotional regulation;

assistive technology;

reasonable adjustments;
safeguarding pupils with SEND;
supporting pupils with medical needs.

ing needs will be identified through:

school self-evaluation;
pupil needs;

provision reviews;
staff feedback;
specialist advice;
incidents;

Trust priorities;

20



e changes in statutory guidance.

31. Partnership with external agencies
The school recognises that effective SEND support requires partnership working.

We will work constructively with:

e East Sussex County Council;

e Education East Sussex;

e SEND and Inclusion services;

e SEND Early Years services;

e educational psychologists;

e health professionals;

e social care;

e speech and language services;

e occupational therapy;

e specialist teachers;

e attendance services;

e Virtual School;

e CAMHS and other mental health services;
e voluntary and community organisations;
e other appropriate agencies.

Information will be shared appropriately and lawfully, with safeguarding and the child's best interests remaining central.

32. Confidentiality and information sharing
SEND information is confidential and will be shared appropriately with staff who require it to fulfil their professional
responsibilities.

Information will be managed in accordance with:

e data protection legislation;
e the school's Privacy Policy;

e safeguarding requirements;
e Trust policies;

e professional responsibilities.

Information will be shared where there is a lawful basis and, where appropriate, with parental/pupil involvement.
Safeguarding information may need to be shared without consent where this is necessary to protect a child.

33. Equality and anti-discrimination
Mulberry Silverdale Primary is committed to equality, equity and inclusion.

We will:

e challenge discrimination;

e promote positive relationships;

e recognise and respect difference;
e remove barriers to participation;
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e make reasonable adjustments;

e monitor the experience and progress of different groups;

e challenge prejudice and discriminatory behaviour;

e ensure that curriculum and enrichment opportunities promote inclusion.

The Trust's Equality Policy establishes principles including equal value, inclusive practice, positive relationships,
challenging prejudice, removing barriers and using data to monitor whether groups are disadvantaged through inequality.

34. Concerns and complaints
We encourage parents and carers to raise concerns about SEND provision as early as possible.

In the first instance, parents/carers should normally speak to:

1. their child's class teacher; and/or
2. the SENDCo.

Where a concern remains unresolved, it may be escalated to the Principal in accordance with the Mulberry Schools Trust
Complaints Policy.

The school will seek to resolve concerns constructively, respectfully and promptly.
Nothing in this policy removes or restricts statutory rights relating to:

e EHC needs assessments;
. EHCPs;

e mediation;

e appeals;

e disability discrimination.

35. Links with other policies
This policy should be read alongside:

e Mulberry Schools Trust Equality Policy;

e Mulberry Schools Trust Behaviour Policy Statement;

e  Mulberry Schools Trust Exclusion Policy;

e Mulberry Schools Trust Restrictive Intervention Policy;
e Mulberry Schools Trust Privacy Policy;

e Mulberry Silverdale SEND Provision Statement and Information Report;
e Mulberry Silverdale Inclusion Strategy;

e Accessibility Plan;

e Child Protection and Safeguarding Policy;

e Behaviour Policy;

e Attendance Policy;

e Teaching and Learning Policy;

e  Curriculum Policy;

e Educational Visits Policy;

e Supporting Pupils with Medical Needs Policy;

e Preventing Bullying Policy;

e Online Safety Policy;

e Complaints Policy;
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e Early Years Policy;
e relevant Trust and Local Authority procedures.

The school's SEND Information Report provides detailed information for families about the provision currently available at
Mulberry Silverdale and should be read alongside this policy.

36. Monitoring and review
The effectiveness of this policy will be monitored through:

e SEND pupil progress;

e APDR reviews;

e EHCP outcomes;

e intervention impact;

e attendance;

e behaviour;

e participation in school life;
e pupil voice;

e parent/carer feedback;

e staff feedback;

e safeguarding information;
e SEND audits;

e |earning walks;

e work scrutiny;

e provision mapping;

e Local Governing Body monitoring;
e Trust quality assurance.

The policy will be reviewed annually, or sooner where there are significant changes to:
e legislation;
e statutory guidance;
e Trust policy;
e East Sussex arrangements;
e school provision;
e staffing;
e SEND services.

37. Our commitment At Mulberry Silverdale Primary, we believe that inclusion is everyone's responsibility.

We will continue to identify barriers early, adapt teaching, make reasonable adjustments, listen to pupils and families,
develop staff expertise and work with specialist professionals.

We will maintain high expectations for every child and seek to ensure that pupils with SEND are able to access an
ambitious education and participate fully in the life of our school.

Our aim is for every child to feel:

Safe. Valued. Included. Challenged. Able to thrive.
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Appendix 1 —SEND graduated response
Universal provision
Available as part of high-quality inclusive teaching:

e adaptive teaching;

e clear explanations;

e modelling;

e scaffolding;

e visual supports;

e structured routines;

e vocabulary development;

e pre-teaching;

e retrieval and rehearsal;

o flexible grouping;

e accessible resources;

e appropriate processing time;
e movement/regulation opportunities.

SEN Support
Where needs require provision additional to or different from ordinarily available provision:

Assess - Plan - Do - Review
This may involve:

e targeted intervention;

e individual provision;

e specialist strategies;

e individual targets;

e reasonable adjustments;
e pastoral/nurture support;
e specialist advice.

Specialist support
Where needs require expertise beyond the school's existing capacity:

e specialist teacher involvement;
e Educational Psychology;

e Speech and Language Therapy;
e Occupational Therapy;

e health professionals;

e social care;

e specialist outreach;

e other relevant services.

Statutory provision
Where required:

e EHC needs assessment;
e Education, Health and Care Plan;



statutory EHCP provision;
annual review;
Local Authority involvement.
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Appendix 2 — Key principles for staff
When supporting a pupil with SEND, staff should ask:

What are this pupil's strengths?

What is the barrier to learning or participation?

What does the pupil tell us?

What do the family tell us?

What does our assessment tell us?

What adaptations can remove the barrier?

What reasonable adjustments may be required?

What does high-quality teaching look like for this pupil?
Does additional provision have a clear intended outcome?
10. How will we know whether it has made a difference?

11. Does the pupil remain included in the wider life of the school?
12. Do we need advice from the SENDCo or a specialist service?

L o N R WN e

The starting point should always be:

High expectations + inclusive teaching + removal of barriers + appropriate support + meaningful participation.
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Appendix 3 — Key statutory references
This policy should be read with reference to the current versions of:

e Children and Families Act 2014;

e Equality Act 2010;

e Special Educational Needs and Disability Regulations 2014;
e SEND Code of Practice: O to 25 years;

e Keeping Children Safe in Education 2026;

e  Working Together to Safeguard Children 2026;

e relevant DfE SEND guidance;

e relevant East Sussex SEND guidance and Local Offer;

e relevant Mulberry Schools Trust policies.

The policy is deliberately aligned with the September 2026 position: the current SEND Code remains the statutory

framework, while the 2026 reform programme is referenced as a direction of travel rather than incorrectly presented as

enacted law.

| have also kept the SEND Information Report as the operational companion document: the policy sets out what the

school believes, its duties, responsibilities and systems, while the Information Report explains what provision is currently

available to families. This matches the structure already published by Silverdale.
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