Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for
the 2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within
our school.

School overview

Detail Data

School name Mulberry Silverdale Primary
Number of pupils in school 624

Proportion (%) of pupil premium eligible pupils 22.74%
Academic year/years that our current pupil premium 2026/27
strategy plan covers (3 year plans are

recommended)

Date this statement was published September 2026
Date on which it will be reviewed September 2027
Statement authorised by Mr J Morris
Pupil premium lead Mr J Diss
Governor / Trustee lead Mr Guy Hendry

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £214,511

Recovery premium funding allocation this academic year

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

Total budget for this academic year £214,511

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Academy name: Mulberry Silverdale Academy
What is the pupil premium?

The pupil premium is a sum of money given to schools each year to support:
o Raising the attainment of disadvantaged pupils of all abilities to reach
their potential
o Children and young people with parents in the regular armed forces

Why do schools receive this?

Research shows that children who are in low income families do less well than
those who are not. They sometimes face challenges such as poor language
skills, less family support and issues with attendance and punctuality. The extra
funding is intended to directly benefit those pupils who are eligible.

Your child is eligible if he or she:

Has qualified for free school meals at any point in the last six years

Has been looked after under local authority care for more than one day, been
adopted from care or has left care

Has a parent in the regular armed forces

How is it spent?

Academies can choose how to spend the money for the educational benefit of
the pupils of the academy

Schools are accountable for how they spend the money and Ofsted will report
on the attainment and progress of disadvantaged pupils who attract the pupil
premium during an inspection

How do we ensure that our spending is effective?

Through regular monitoring of student data

By evaluating and reviewing our strategy

By keeping abreast of research and developments and being proactive in our
approach to implementing new strategies

By not being afraid to change a strategy that isn’t working

All children in Reception, Year 1 and year 2 now have free school meals, but
may not be eligible for the pupil premium funding unless they qualify under low
income-based criteria




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Low levels of engagement in reading (EYFS/KS1)

2

Emotional and social well-being; lack of emotional stability can have a
negative impact on the attainment and progress of pupils. Emotional
support for pupils who lack confidence and self-esteem provided through
THRIVE, Forest school and subsidized class trips (e.g. PGL)

Poor Language/Literacy skills / Poor phonic awareness

Low on entry to school supported through intervention support e.g. Catch
Up

Persistent Absence and attendance

Our attendance data over the last 3 years indicates that attendance
among disadvantaged pupils has been lower than for non-
disadvantaged pupils.

Currently 35.62% of disadvantaged pupils have been ‘persistently
absent’ compared to 18.81% of their peers during that period. Our
assessments and observations indicate that absenteeism is
negatively impacting disadvantaged pupils’ progress

Delayed speech and language — poor oracy language skills
Families do not always seek help and support from other agencies
to support the development of their children, for example Speech
and Language, keeping appointments.

Providing meaningful and inspirational cultural capital opportunities
for Pupil Premium children

Low levels of numeracy (EYFS/KS1)

To support targeted children with behaviour support and also to
support SEMH




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy
plan, and how we will measure whether they have been achieved.

Intended outcome Success criteria

Progress in Reading Achieve national average progress
scores in KS1 and KS2 Reading

Progress in Writing Achieve national average progress
scores in KS2 Writing

Progress in Mathematics Achieve average KS2 Mathematics
progress in KS1 and KS2

Phonics Achieve national average expected
standard in PSC

Other Improve attendance of disadvantaged

pupils to 95%




Activity in this academic year

This details how we intend to spend our pupil premium this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost:

Activity Evidence that supports this Challenge number(s)
approach addressed

iISEND training Impact upon wave 1 teaching 1,3,4,6

courses offered to all evidenced through class room

staff practice and observations.

Science training 1,3,4,6

Better Reader 1,3 6

Accelerated reader 1,3 6

Wellbeing Champion 2

Targeted academic support (for example, tutoring, one-to-one
support structured interventions)

Budgeted cost: £41699

Activity Evidence that supports this approach Challenge
number(s)
addressed

Provision e To support key aspects of learning by providing targeted | 3

of TA wave 2 interventions and forward at an accelerated

support pace.

Year 1 EEF Evidence: The purpose of phonics is to quickly

Phonics develop pupils’ word recognition and spelling. This involves

developing a child’'s phonemic awareness, which is their
£12219 67 | ability to hear, identify, and manipulate phonemes (the
smallest unit of spoken language), and to teach them the
relationship between phonemes and the graphemes (a
letter or combination of letters used to represent a
phoneme) that represent them. There is very extensive
evidence to support the use of a systematic phonics
programme with pupils in Key Stage 1.

23. EEF (2015) ‘Teaching and Learning Toolkit: Phonics’,
London: Education Endowment Foundation




https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonic

To support | ® To support dyslexic pupils with the development of | 3

dyslexic language and enable access to the curriculum in their

pupil base classes.

premium e To provide support for teachers to develop planning to

children best meet the needs of dyslexic pupils.

through EEF (2018) ‘“Teaching and Learning Toolkit: One to one

specific tuition’ and ‘Teaching and Learning Toolkit: Small Group

targeted Tuition’, London: Education Endowment Foundation

support
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition

£3766

Provision e To support the development of literacy skills in the year 1,34

of an group

EYFS e Focused reading support to raise standards and move

Reading the more able children forward at an accelerated pace.

Champion | EEF Evidence: Teachers play an important part in

£10732.02 | motivating children to read. Being willing and eager to read
influences reading attainment by increasing the amount of
reading a child undertakes. This may also lead to an
increased confidence to engage with a wider range of
genres. Undertaking more reading from a wider range of
genres offers greater opportunities to develop deeper
understanding of texts.
22. McNally, S., Ruiz-Valenzuela, J. and Rolfe, H. (2016)
‘ABRA: Online Reading Support’, London: Education
Endowment Foundation
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/one-to-one-tuition

Provision e To support KS1 pupils who are not on track (In 1,34

of a Year 1 conjunction with Daily Supported Reading) to make

Reading accelerated progress and close the gap on their peers.

Champion e To offer support and training for teachers to enable

them to teach high quality reading lessons.
£14.980.90 EEF Evidence: Teachers play an important part in

motivating children to read. Being willing and eager to read
influences reading attainment by increasing the amount of
reading a child undertakes. This may also lead to an
increased confidence to engage with a wider range of
genres. Undertaking more reading from a wider range of
genres offers greater opportunities to develop deeper
understanding of texts.

22. McNally, S., Ruiz-Valenzuela, J. and Rolfe, H. (2016)

‘ABRA: Online Reading Support’, London: Education

Endowment Foundation



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonic
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonic
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/one-to-one-tuition

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £760489

Activity Evidence that supports this approach Challe
nge
numbe
r(s)
addres
sed

Provision of « To enable pupils with language difficulties to 7

Speech and access the curriculum through the provision of a

Language language rich environment, as well as wave 3

therapy for pupils who have speech and
Therapy language difficulties.
o To support staff to plan accordingly for those

£23,738 children who have language difficulties.
Evidence: Research has shown that improving
children’s communication skills at an early age grants
them greater access to learning opportunities as they
grow older
https://educationendowmentfoundation.org.uk/educatio
nevidence/teaching-learning-toolkit/oral-
languageinterventions

Improving o EWO will meet with parents regularly to establish 5

Attendance any barriers to a regular full time education and

work in collaboration with all parties to develop

Employment Strategies to ensure a positive outcome and

improved attendance for the pupil and school.

of Education ) - .
e Support pupils and families presenting welfare and

ngfare social care concerns but also robustly challenge
Officer parents who condone their children’s absences from
school and regularly monitor success of
intervention.
e To act as children’s education advocate and to
£20,000 facilitate the educational partnership between home,
school, community and Local Authority, by support,
2 days a liaison and negotiation and where conflict arises to
week give paramount consideration to the interests of the

child.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/oral-languageinterventions
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/oral-languageinterventions
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/oral-languageinterventions

To take supportive/remedial action in respect of

individual absentees to secure their reqular

attendance at school or other educational provision.

o Ensure compliance with all legislative requirements
& undertake all recognised statutory education
welfare service responsibilities.

e Initiate statutory action over non-attendance cases
when necessary, including preparation of evidence
in Court, under the Education Act 1996 and the
Children Act 1989.

e Implement the Local Authority’s Fixed Penalty
Notice Code of Conduct on behalf of the Head
Teacher.

e To advise and support schools in the
implementation of School Attendance Regulations
and in the use of attendance statistics for the
monitoring and management of school attendance.

e To contribute pro-actively and to relevant areas of
school policy and planning including the
development of a whole school attendance policy
and liaison with governors as appropriate.

e To invoke and patrticipate in child protection
procedures, as appropriate, including making
education social work contribution to design and
implementation of child protection plans.

e To make referral to, to liaise and collaborate in joint
work with other practitioners

e Provide termly reports on the impact of our service.

e Provide telephone/email advice and support outside
the designated days in the event of concerns arising
which cannot wait until the scheduled visit, such as
safeguarding issues or information required for
school inspections.

o FEvidence: Research shows that regular attendance
has a direct impact on achievement. NFER state
‘addressing behaviour and attendance’ as one of
their seven building blocks to raising pupil premium
attainment, including ‘working with families’

https.//educationendowmentfoundation.org.uk/educatio

n-evidence/evidence-reviews/attendance-interventions-
rapid-evidence-assessment

Catch Up
Literacy/Num
eracy
Intervention
£24,683

e To deliver key reading and maths interventions
to rapidly raise pupil outcomes in reading and
maths.

Evidence: EEF Promising Projects ~ Catch Up
Literacy/Numeracy

Catch Up Numeracy is a one-to-one intervention for
learners who are struggling with numeracy. It consists



https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment

£8146.46

£8466

£7800.20

of two 15-minute sessions per week which are usually
delivered by teaching assistants. To prepare them for
delivering the intervention, teaching assistants are
supplied with detailed session plans and receive three
half-day training sessions. The intervention breaks
numeracy down into ten components, assesses
children’s ability on each, and targets subsequent
instruction so that the tutor always addresses the exact
area of weakness. Components include counting
procedures, counting principles, derived fact strategies,
etc. The approach is based on research indicating that
numeracy is not a single ‘big’ skill, but a compound of
several ‘little’ skills that seem to be quite discrete.
Children (and adults) may be very strong in some skills
but very weak in others, and brain-imaging studies
suggest that the different skills are handled by different
parts of the brain. By recognising and building on this
finding, the Catch Up Numeracy intervention enables
tutors to diagnose and treat problems precisely and
effectively.

https://educationendowmentfoundation.org.uk/projects-
and-evaluation/projects/catch-up-literacy

https://educationendowmentfoundation.org.uk/projects-
and-evaluation/projects/catch-up-numeracy-2015

Forest School
leaders and
resources

£38155

« Disadvantaged children to participate in outdoor
learning to increase confidence, self-esteem and
develop social skills in the context of creative,
stimulating and interactive activities outside.

Evidence:

Forest School has six principles which underpin its practice and define it
from other outdoor learning experiences. A growing body of research
evidence has demonstrated the benefits of Forest School including
improvements in: Social and emotional development, Academic
attainment, School attendance, Environmental attitude and knowledge
Tiplady LSE, Menter H. (2020) Forest School for wellbeing: an environment in
which young people can ‘take what they need’. Journal of Adventure Education and
Outdoor Learning

Disadvantage
d children to
take part in
aspirational
trips and
visits and
share the
same
experiences

« Disadvantaged children to take part in the same
aspirational trips as their peers, such as PGL in
Year 6.

Evidence: EEF Outdoor Leaning Activity Overall,
studies of adventure learning interventions consistently
show positive benefits on academic learning. On
average, pupils who participate in adventure learning
interventions make approximately four additional
months’ progress. There is also evidence of an impact
on non-cognitive outcomes such as self-confidence.



https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-literacy
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-literacy
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy-2015
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy-2015

as other

https://educationendowmentfoundation.org.uk/educatio

upils

PHP n-evidence/teaching-learning-toolkit/outdoor-adventure-

£15,000 learning

Educational o To deliver key interventions throughout the

Consultancy course of the year to target disadvantaged pupils

and Support e.g. Shore Academy and music service

e Uniform

and . After School Club

enrichment — « Breakfast Club

Education

Futures Trust

and East Evidence: EEF Arts Participation

.| Overall, the impact of arts participation on academic

Sussgx Music learning appears to be positive. Improved outcomes

Service have been identified in English, mathematics and
science. Benefits have been found in both primary and
secondary schools, with greater effects on average for
younger learners and for disadvantaged pupils. Some

£9000 arts activities have been linked with improvements in
specific outcomes. There is some evidence of a
positive link between music and spatial awareness.
Wider benefits such as more positive attitudes to
learning and increased well-being have also
consistently been reported.
https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/extending-school-
time

Ed supplies o

£5500

Total budgeted cost: £202,188

Remaining balance: £12323



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time

Part B: Review of outcomes in the previous
academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to
2025 academic year.

Disadvantaged EYFS GLD 2026

GLD for disadvantaged pupils was 60% which was the same as the previous year.
This is 8% better than the national average.

Disadvantaged Phonics Data Year 1

Overall, 63% of the disadvantaged children passed their phonics. This is broadly in
line with National 67%

Headlines
KS1 PHONICS (YR1) (MASL)

All PPI

I\ 80% : 63%
[ o Nat:  80% +1% .\-/ -\ /. Nat:  67% 4%

Pre:  78% +2% * Pre: 45% +17%
» . .
& | O
O
82%
All Boys Girls nPpP yPP
Metric Sch  vsPre wsNat Metric Sch vsPre  ws Nat

Pass 80% +2% +1% Pass
Points 319 -04 -11 Points

63%  +17% 4%

30.5 | +71.3




Year 4 Multiplication Test (MTC) (Disadvantaged children)

The national average score for disadvantaged children who achieved this was 21%.
The average points score for disadvantaged children at Silverdale was 21.1%

Multiplication (Yr4)

‘\-.--*‘ 2 2 . 2
Nat: 210

Pre:  22.0+0.2
Groups
: 0
22.5 21.1
22.5 21.1
All Boys Girls nPp yPP

Headlines

Metric Sch  wvs Pre wvs Nat

20+ 77% +1%  +B%
25+ 50% +2% REEr]

Points 22.2 +0.2




Teacher Assessments 2026

Overall, the 2026 Pupil Premium teacher assessment data shows a mixed picture
across the school, with some notable strengths alongside areas requiring further
attention. Performance in Maths is generally stronger than Writing in most year
groups, particularly in Year 1 (77.78%) and Year 6 (68.53%). Phonics outcomes for
Year 1 are encouraging at 66.67%, while EYFS pupils currently show 46.67% on
track for Writing, Maths and achieving a Good Level of Development (GLD).
However, attainment remains below desired levels in several year groups, especially
in Writing, with Year 5 currently at 34.62%, and in Maths, where Year 2 is at 29.17%.
These outcomes highlight the need for continued targeted support and intervention
for disadvantaged pupils, while building upon the stronger outcomes seen in Year 1
and Year 6 to ensure that all pupils are able to make sustained progress and achieve
their full potential.

Pupil Premium Teacher Assessments 2026 (On Track)

EYFS Writing Maths GLD
46.67% 46.67% 46.67%

Year 1 55.56% 77.78% Phonics

66.67%

Year 2 50.01% 29.17%

Year 3 40.91% 54.55%

Year 4 50% 50%

Year 5 34.62% 50%

Year 6 48.28% 68.53%




KS2 Sats Data for Disadvantaged Children 2026

Disadvantaged children were broadly in line with the national disadvantaged children
in RWM combined (46%/47%). In Reading, 62% of disadvantaged children were at
expected standard (-1% on national disadvantaged figure). 54% of the children
attained expected standard in writing.

In Maths, 73% of disadvantaged children achieved expected standard. This was
12% better than the national figure.
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Deprivation Breakdown
KS2 RWM (MASL)

Metric Heading ~ Expected Standard (100+)

Greater Depth (110+)

Area Title ¥Yr-2 ¥r-1 Sch  wsPre wsNat Pupil Yr-2 ¥r-1 Sch wsPre wsNat Pupil

All Pupils

All 47% 60% 63% +3% -0% (89) 2% 2% 6% -3%  (89)
Pupil Premium

nPP 51% 61% 70% +9% +1% (63) 2% 3% 6% +3% 4% (63)

yPP 35% 59% 46% -12% 1%  (26) 2% 0% 4% +0%  (26)
Idaci Decile

IDACI - 100 100% +37% (1) 0% 9% (1)

IDACI - 90 62% 43% 50% +/% -13% (2) 0% 0% 0% | +0% 9% (2)

IDACI - 80 50% -13% | (4) 0% 9% (4)

IDACI - 70 63% 70% 55% -15% -9% (11) 13% 0% 9% +0% (11)

IDACI - 60 29% 60% 60% +0% -3% (10) 0% 0% 0% +0% -9% (10)

IDACI - 50 25% 73% 89% | +16% +26% (9) 0% 0% 11% |+11% +3% (9)

IDACI - 40 50% 80% 64% -16% +0% (11) 0% 20% 0% -20% 9% (11)

IDACI - 30 57% 60% 33% -27% -30% (9) 0% 10% 0% |-10% 9% (9)

IDACI - 20 50% 52% 79% +16% (19) 0% 0% 11% +2%  (19)

IDACI - 10 43% 60% 54% -6% -9% (13) 14% 0% 8% -1%  (13)

Deprivation Breakdown
KS2 READING (MASL)
Metric Heading  Expected Standard (100+) Greater Depth (110+)
Area Title ¥r-2 ¥r-1 Sch  wsPre wsNat Pupil ¥r-2 ¥r-1 Sch wsPre wsNat Pupil

All Pupils

All 72% 70% 78% 8% +2% (89) 24% 26% 33% +7/% +1% (89)
Pupil Premium

nPP 72% 70% 84% +3% (63) 22% 25% 37% -3% (63)

yPP 70% 69% 62% -7% -2% (26) 30% 28% 23% -5% +2% (26)
Idaci Decile

IDACI - 100 100% +25% (1) 0% 31% (1)

IDACI - 90 85% 57% 100% | +#43% +25% (2) 31% 14% 50%  +36% +19% (2)

IDACI - 80 75% -0% (4) 25% -6% (4)

IDACI - 70 88% 70% 73% 3% 2% (11) 38% 10% 27% +17% -4% (11)

IDACI - 60 43% 80% 80% +0% +5% (10) 14% 40% 60% +20% (10)

IDACI - 50 63% 73% 89%  +16% +14% (9) 6% 36% 56%  +19% +24% (9)

IDACI - 40 75% 80% 73% -7% -2% (11) 25% 60% 18% -13%  (11)

IDACI- 30 86% B80% 44% | -36% -31% (9) 29% 30% 22% 8% 9% (9)

IDACI - 20 67% 68% 95% (19) 22% 23% 37% +14% +6% (19)

IDACI- 10 71% 60% 69% +9% 6% (13) 43% 20% 15% -5% -16% (13)
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Deprivation Breakdown
KS2 WRITING (MASL)

Metric Heading  Expected Standard (100+) Greater Depth (110+)
Area Title Yr-2 ¥Yr-1 Sch  wsPre wvsMat Pupi ¥Yr-2 Yr-1 Sch vsPre wsNat Pupil
All Pupils
All 65% 74% 73% -1% 0% (89) 2% 2% 8% Rl -5% (89)
Pupil Premium
nPP 72% B80% B81% +1% +3% (63) 2% 3% 10% Il 6% (63)
yPP 43% 62% 54% -8% 5% (26) 1% 0% 4% 3% (26)
Idaci Decile
IDACI - 100 100% +27% (1) 0% -13% (1)
IDACI - 90 69% 57% 100%  +43% +27% (2) 0% 0% 0%  +0% -13% (2)
IDACI - 80 50% -23%  (4) 0% -13% | (4)
IDACI - 70 75% B0% 82% +2% +9% (11) 13% 0% 9% QR -4% (11)
IDACI - 60 43% 60% 60% +0% -13% (10) 0% 0% 0% +0% -13% (10)
IDACI - 50 56% 91% 89% | -2% +16% (9) 0% 0% 11%  +11% -2% (9)
IDACI - 40 58% 100% 64% 9% (11) 0% 20% 9% -11% -4% (11)
IDACI - 30 71% 60% 56% | 4% -18% (9) 0% 10% 11%  +1% 2% (9)
IDACI - 20 83% 71% 84% +13% +11% (19) 0% 0% 11% EEbEE 3% (19)
IDACI - 10 43% 80% 69% -11% -4% (13) 14% 0% 8% -6% (13)
r
Deprivation Breakdown
KS2 MATHS (MASL)
Metric Heading  Expected Standard (100+) Greater Depth (110+)
Area Title Yr-2 ¥r-1 Sch  wvsPre wvsNat Pupil ¥Yr-2 ¥r-1 Sch vsPre wvsNat Pupil
All Pupils
All 67% 74% 78% +3% +2% (89) 14% 21% 26% +5% -1% (89)
Pupil Premium
nPP 65% 79% 79% +1% -1% (63) 11% 26% 30% +4% -1% (63)
yPP 74% 66% 73% +8% +13% (26) 22% 10% 15% +5% +0% (26)
Idaci Decile
IDACI - 100 100% +25% (1) 0% 27% (1)
IDACI - 90 77%  T71% 50% | -21% -25% (2) 23% 14% 50% |+36% +23% (2)
IDACI - 80 50% -25%  (4) 25% -2% (4)
IDACI - 70 75% 80% 73% 7% 2% (11) 25% 10% 18% +8% -9% (11)
IDACI - 60 57% B80% 70% -10% -5% (10) 0% 20% 20% +0% -7% (10)
IDACI - 50 50% 91% 89% 2% +14% (9) 6% 45% 67% |+21% +39% (9)
IDACI - 40 83% 100% 82% +7%  (11) 8% 60% 36% -24% +9% (11)
IDACI - 30 57% 90% 67%  -23% 8% (9) 14% 30% 11%  -19% -16% (9)
IDACI - 20 72% 55% 89% +14%  (19) 11% 13% 21% +8% -6% (19)
IDACI - 10 57% 80% 77% 3% +2% (13) 29% 10% 15% +5% -12% (13)
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What we spent it on

Outcomes

Pupil Premium Champion
£42609.12
Pupil Premium Champion

e Data analysis to identify where the gaps are in
children’s learning.

e Regular Pupil Progress meetings with teaching
staff to check progress of children (Termly)
relating to attainment and progress.

e Termly reports on each year group’s attainment
/progress providing feedback to Heads of Year.

Monitor and evaluate Pupil Progress
Mentoring meetings

Pupil Premium Champion: Key Responsibilities

Data Analysis: Identified learning gaps among
disadvantaged children to tailor interventions.

Pupil Progress Meetings: Held termly meetings
with teaching staff to monitor progress and adjust
strategies.

Monitoring and Evaluation: Evaluated Pupil
Progress Mentoring meetings and structured
interventions to ensure effectiveness.

Evidence of Impact 1. Accountability and
Oversight:

- Ensured effective use of pupil premium funding.
- Tracked intervention impact.

2. Strategic Planning:
- Developed plans for using funding.

- Collaborated with leaders and stakeholders to set
targets and design interventions.

3. Collaboration and Coordination:

- Facilitated teamwork among departments.

- Engaged all stakeholders in supporting initiatives.
4. Advocacy and Awareness:

- Advocated for disadvantaged students.

- Raised awareness of their needs and secures
additional resources.

Conclusion The Pupil Premium Champion ensured
data-driven decisions, strategic use of funds, and

effective support for disadvantaged students,




fostering an inclusive and supportive learning
environment.

Pupil Premium data above

Provision of TA support
Year 1 Phonics

See Catch-Up

By implementing targeted Wave 2 interventions,
this has effectively supported key aspects of
learning, accelerating student progress. Utilizing a
systematic phonics programme, as evidenced by
the EEF (2015), this has enhanced pupils’ word
recognition and spelling abilities in Key Stage 1,
significantly improving their phonemic awareness
and overall literacy skills.

Results KS1 Phonics:78.41%

To support dyslexic pupil premium children
through specific targeted support

£6282.12

The dyslexic pupils were supported in developing
their language skills and ensured they could access
the curriculum in their base classes. Additionally, it
provided valuable support for teachers, aiding them
in developing plans that best meet the needs of
dyslexic pupils, which has led to improved
educational outcomes and a more inclusive learning
environment.

Nessy data:

Year 4 dyslexic intervention work: 84% (5/7) of the
children taking part in the dyslexic intervention have
made good progress in reading. On average they
make 4 months progress over the course of the
programme. 86% of this group have made good
progress in spelling.

Year 5 dyslexic intervention work: 90% (9/10) of the
children taking part in the dyslexic intervention have
made good progress in reading. On average, the
children made 7.5 months of progress over the
course of the programme. 90% of this group have
made good progress in spelling.

Year 6 dyslexic intervention work: 100% (14/14) of

the children taking part in the dyslexic intervention




have made good progress in reading. On average,
the children made 1 year and 6 months progress
over the course of the programme. 100% of this
group have made good progress in spelling.

Provision of an EYFS Reading Champion
£11014.44

The reading champion has successfully supported
the development of literacy skills within the year
group by providing focused reading support. This
targeted approach has raised standards and
propelled more able children forward at an
accelerated pace, resulting in notable
improvements in their reading proficiency and
overall academic performance.

Percentage of PP children who are on track in
reading (EYFS): 82%

Provision of a Year 1 Reading Champion

£11014.44

The Year 1 Reading Champion has effectively
supported KS1 pupils who were not on track, using
Daily Supported Reading / 1:1 intervention to
facilitate accelerated progress and close the gap
with their peers. Additionally, they have provided
support and training for teachers, enabling them to
deliver high-quality reading lessons, which has
further enhanced the overall literacy outcomes for
students.

Percentage of PP children who are on track in
reading (Year 1): 71%

Targeted Maths supportin Years 5 & 6

£4500

Focused support in Years 5 and 6, successfully
raised standards and propelled the more able
children forward at an accelerated pace. This
targeted approach resulted in significant academic
advancements and improved performance among
the higher-achieving students. 84% of the year 6
target group passed their year 6 Sats Maths test.

Provision of Speech and Language Therapy

£19253.42

Out of the 22 children who received speech and
language intervention, 11 (50%) made good and are
no longer needing therapy. 7 (32%) of the children
have stayed the same and are still receiving on-
going support. 4 children (18%) have either been
referred to CITES for NHS intervention or are
receiving additional therapy based on CITES targets.




Improving Attendance

Employment of Education Welfare Officer

£10000

Overall attendance 2/7/26) is currently standing at
93.54% (Up on this point last year). The attendance
of the disadvantaged children currently stands at
89.56% (Up on this point last year).

Disadvantaged children to take part in aspirational
trips and visits and share the same experiences as
other pupils

£12250

Year 6 participated in 4-day residential PGL visit
which included abseiling, dragon boating, giant
swing and archery. This resulted in the many of
the children returning to school with a more
positive attitude to learning. It also made
particular benefits in social and emotional
outcomes for the pupils; a sense of achievement.
Year 6 pupils felt better prepared for transition
due to improved confidence.

Year group trips have included outings to London
the Science Museum to enhance their
understanding of the themes being learned in
the Academy (e.g. Space) The children
returned greatly enthused and with a real
drive to develop their learning in Science




Catch Up Literacy/Numeracy Intervention & 15t
Class @ Number

£48614

Catch Up Literacy intervention data shows that
for 73% of those disadvantaged children who
participated in the programme the gap closed and
have made progress over time. 32% have made
accelerated progress and now have reading ages
that are above their chronological age. In most
cases children make 6 months progress when on
the programme.

e Catch Up Numeracy intervention data shows that
75% of those disadvantaged children who
participated in the programme made progress
over time. On average, the pupils made 6 months
progress over the course of the intervention.
27.5% of the pupils have made accelerated
progress and now have a numeracy age which is
above their chronological age. This has also
impacted on their performance within the
classroom setting.

Educational Consultancy and Support and
enrichment — Education Futures Trust and East
Sussex Music Service

£9000

Key targeted pupils demonstrated improved
social and emotional behaviours to enable
improved access in the classroom.

Pupil’s knowledge and ability in playing musical
instruments has improved. Pupils are working
towards grading

100% uptake of uniform which has enabled children
to feel part of the academy community

Music teacher
17438

(Arts participation)

Involvement in artistic and creative activities, such
as dance, drama, music, painting, and sculpture,
both within the curriculum and as extracurricular
activities, has significantly enriched students'
educational experience. Regular participation,
whether through weekly sessions or more intensive
programmes like summer schools and residential
courses, has fostered creativity, enhanced
engagement, and contributed to the holistic

development of the pupils.




Ed supplies

£5500

N/A

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which

ones are popular in England

Programme

Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following

information:
Measure Details
How did you spend your service pupil N/A
premium allocation last academic year?
What was the impact of that spending on N/A
service pupil premium eligible pupils?

APPENDIX A

MTC Year 4 Times Tables Check




Multiplication Check: Year 4 }.‘i..,.,,.g, of Brighton

Headline Summary Academies Trust

Multiplication by Group

Academic Year No Cohort % Participate  Awg Score  Avg Score % Full Group Mo Cohort % Participate % Participate  Avg Score  Avg Score % Full
Sch Mat Sch Marks Mat Sch Mat Sch Marks

2021/22 a0 28% 188 20.7 20% Al 89 96% 206 220 49%
2022123 a7 84% 202 182 29% nPPl 63 97% 213 233 60%
202324 88 a7% 206 228 54% PPl 26 94% 189 18.8 23%
2024125 89 2086 220 49% Girls. ar 97% 204 218 46%
Boys 52 95% 2089 221 52%

Autumn 24 238 67%

Spring 28 225 46%

Summer ar 204 1%

nSEN 81 99% 2186 224 52%

- . SEN (E) 1 140 0%

s 7 e s tes o
@Avg Score @Avg Score Nat EAL 2 7% 218 250 100%
25 nEAL ar 96% 204 2148 48%

2022 2023 2024 2025



