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1. Purpose and statutory framework

The Early Years Foundation Stage (EYFS) is the statutory framework that sets the standards that all early years
providers must meet to ensure that children learn and develop well and are kept healthy and safe. Mulberry
Silverdale Primary provides EYFS education within the statutory framework for group and school-based providers
effective from 1 September 2026.

This policy should be read alongside the current EYFS statutory framework and the academy’s safeguarding, child
protection, SEND, behaviour, health and safety, first aid, online safety, attendance, equality and inclusion and
other relevant policies. Where statutory guidance is updated, the academy will review this policy and amend
practice as necessary.

The academy will have regard to the Department for Education guidance on screen use in early years settings.
The academy will also ensure that EYFS provision reflects current statutory requirements relating to safeguarding,
safer sleep where applicable, safer recruitment and suitability, safe eating and welfare.



2. Our Vision

o We aspire for all our children to become confident, secure and caring individuals who achieve personal success and
develop a lifelong love of learning.

e To provide a warm, welcoming and secure environment for all children.

e To encourage, value and extend the contribution that each child makes to the academy.

e To recognise and celebrate success in everyone and reward perseverance.

e To provide a broad, balanced and ambitious curriculum.

e To build strong, collaborative partnerships with families and the local community.

e To encourage and enable the continuing professional development of all staff.

3. Aims of the EYFS

We believe that the Foundation Stage is a unique and important phase in a child’s life and is crucial to successful
future learning. We aim for children to develop lifelong skills, secure foundations for future learning and a love of
learning.

e Quality learning experiences in all EYFS classes, ensuring that every child makes progress from their individual
starting points.

e A secure foundation through learning and development opportunities planned around the needs, prior learning and
interests of each child and regularly assessed and reviewed.

e Strong partnership with parents, carers and the wider family.

e Equality of opportunity, inclusion and respect for diversity.

e A consistent approach in which parents, carers, teachers and practitioners work together to give children the best
possible start.

4. The principles of the EYFS

Our practice is shaped by the four overarching principles of the EYFS:

e A Unique Child
e Positive Relationships
e Enabling Environments

e Learning and Development

5. A Unigue Child

We recognise that every child is a unique learner who can be resilient, capable, confident and self-assured.
Children develop in individual ways and at varying rates, and each child joins us on their own learning path. All
children are included and valued equally and are supported to reach their potential.

We promote the Mulberry Ninja values throughout our environment so that children develop qualities including
resilience, courage, determination, inspiration, ambition and dynamism. Through our rolling programme of Ninja
themes, we aim to instil and develop these qualities in children and strengthen the connection between school
and families.

6. Settling In and Transition

We aim to get to know new children and their families before they start school. During the summer term, staff
visit nurseries where possible. Where a visit is not possible, the Early Years Lead will make contact with the child’s
nursery setting. Our on-site nursery has particularly strong links with the academy, with staff and children visiting
regularly during Term 6 and staff also visiting the nursery.



We hold an introductory meeting for new parents and a summer-term picnic for parents and children. This is
followed by story time and a taster session, giving children opportunities to meet their teachers, explore their
new environment and meet other children.

In September, staff arrange on-site school visits. These provide an opportunity for parents to discuss their child’s
individual needs, interests and circumstances on a one-to-one basis. The start of term may be staggered to help
children become familiar with the environment, adults and routines.

Transition arrangements are adapted where necessary to support individual children, including children with
SEND or additional vulnerabilities.

7. Inclusion and Special Educational Needs

All children and their families are valued. Children are treated as individuals and have equal access to the
provision available to them. Our approach is inclusive and responsive to the needs of individual children.

Assessment and observation take account of a range of perspectives so that potential additional needs can be
identified as early as possible. Concerns are discussed with parents and carers at an early stage and additional
support may be accessed through the SENCO and other appropriate professionals.

e Planning opportunities that build upon and extend children’s knowledge, experiences and interests while
developing self-esteem and confidence.

e Teaching approaches that respond to individual learning needs, including oral rehearsal, storytelling and
approaches that support sequencing and retrieval.

e A wide range of opportunities to motivate, engage and support children.

e A safe and supportive learning environment in which every child’s contribution is valued.

e Resources that reflect diversity and are free from discrimination and stereotyping.

e Appropriately challenging activities that develop language, communication, literacy, mathematics and wider
learning.

e Reasonable adjustments and additional support where required, in partnership with parents and relevant
professionals.

8. Safeguarding and Welfare

At Mulberry Silverdale Primary, the safety and welfare of children is paramount. We provide a secure
environment in which children can learn, explore and take appropriate risks while developing an understanding of
hazards and how to keep themselves safe.

Our EYFS provision complies with the welfare requirements of the current EYFS statutory framework. All staff
have safeguarding responsibilities and work within the academy’s safeguarding and child protection procedures.

e Promoting the welfare and safeguarding of children.

e Promoting good health, including appropriate hygiene and infection-control measures.

e Ensuring that children who are unwell are managed in accordance with academy procedures.

e Managing behaviour in a way that is appropriate to children’s stage of development and individual needs.

e Ensuring that adults working with children are suitable to do so and that required checks and safer recruitment
procedures are completed.

e Ensuring that premises, furniture and equipment are safe and suitable.

e Providing stimulating and appropriately challenging learning and development experiences.

e Maintaining appropriate supervision and staff-to-child arrangements.

e Following statutory and academy requirements for allegations, concerns and disclosures relating to children or
adults working with them.

e Following current safer sleep arrangements where a child sleeps or rests.

e Following safe eating arrangements, including appropriate supervision and measures to reduce choking risks.



e Following academy procedures for mobile phones, cameras, personal devices and other electronic devices.

The academy will respond to allegations of harm in accordance with current statutory requirements and its
safeguarding and child protection procedures. Relevant concerns will be referred to the appropriate safeguarding
partners and/or Ofsted where notification is required.

See the academy’s Safeguarding and Child Protection Policy and related safeguarding procedures.

9. Screen Use and Digital Technology

The academy has regard to the Department for Education’s current guidance on screen use in early years
settings. Screen use in EYFS is limited, purposeful and carefully planned. It should support a specific learning or
development intention and should not replace high-quality adult interaction, physical activity, outdoor learning,
play, stories or social interaction.

e Adults co-engage with children when screens are used.

e Content is checked in advance and is appropriate, safe and suitable for young children.

e Screens are used for short, purposeful periods rather than as background entertainment or a means of occupying
or managing children.

e Screen use is not used routinely to calm children or manage behaviour.

e Children are supported to develop age-appropriate understanding of technology and online safety.

e Assistive technology may be used where it supports an individual child’s communication, inclusion, learning or
wellbeing.

o Staff use of personal devices and devices capable of taking or sharing images follows academy safeguarding and
data-protection procedures.

The academy will review its EYFS screen-use practice when the Department for Education updates its guidance.

10. Positive Relationships

We recognise that children learn to be strong and independent through secure relationships. We aim to develop
caring, respectful and professional relationships with children and their families.

Parents as Partners

Child

Parents as Partners
Parents and carers are children’s first and most enduring educators. We value their knowledge, contribution and
role in supporting children’s learning and development.

e Inviting parents and carers to an induction meeting during the term before their child starts school.

e Providing comprehensive settling-in and transition arrangements.

e Providing an individual conversation with families at the start of the school year to establish each child’s needs and
interests.

e Providing opportunities for children to explore their new classroom on a one-to-one basis where appropriate.

e Using Proud Clouds and Ask Me About speech bubbles to link achievements at home and school.

e Sending Special Interest Sheets and Special Being Me Boxes home to inform curriculum planning.



e Ensuring staff are welcoming and available to communicate with families.

e Encouraging parents and carers to attend curriculum and learning workshops.

e Using Weduc — Reach More Parents to share information and updates with families.

e Providing an EYFS newsletter and relevant learning information.

e Inviting parents to open afternoons and opportunities to discuss Learning Adventure Books.

e Holding scheduled consultation meetings and sharing information about achievements and next steps.
e Providing parents with a report on their child’s attainment and progress at the end of Reception.

e Sharing next steps and home-learning opportunities where appropriate.

11. Enabling Environments
We aim to create attractive, stimulating, inclusive and purposeful learning environments in which children feel

confident, secure and appropriately challenged. Children have regular access to indoor and outdoor
environments that support development across all areas of learning.

The environment is organised to encourage children to become increasingly independent, make choices, revisit
learning, communicate with others and develop their curiosity. Resources are accessible, appropriate and reflect
the diversity of the children and wider community.

12. Learning and Development

We recognise that children develop and learn in different ways and at different rates. Children achieve well when
learning is engaging, purposeful and well matched to their interests, prior learning and developmental stage.
Learning is often play-based, with increasing challenge and expectations as children develop.

Curriculum

Our EYFS curriculum follows the current EYFS statutory framework for group and school-based providers. It
provides a balance of adult-led teaching, guided learning and child-initiated experiences. The curriculum builds
knowledge, vocabulary, communication, early literacy, early mathematics, physical development, personal and
social development and understanding of the world.

The EYFS framework includes seven areas of learning and development. The three prime areas are particularly
important for building children’s capacity to learn, form relationships and thrive.

e Communication and Language

e Physical Development

e Personal, Social and Emotional Development
e |iteracy

e Mathematics

e Understanding the World

e Expressive Arts and Design

The prime areas are promoted strongly through our planning and provision while the specific areas are developed
through a rich and connected curriculum.

Weekly and termly curriculum planning promotes a wide-ranging curriculum in which children encounter new
experiences, revisit important knowledge and are appropriately challenged. The curriculum draws on core books,
rhymes, seasonal changes and children’s interests while remaining responsive to observed needs and prior
learning.

Planning identifies intended learning and provides appropriate challenge. Practitioners use observation and
assessment to adapt provision and teaching. Children are supported to develop the Characteristics of Effective
Teaching and Learning throughout the day.



13. Characteristics of Effective Teaching and Learning

e Playing and Exploring — children investigate, experience things and ‘have a go’.

e Active Learning — children concentrate, keep trying and enjoy achieving what they set out to do.

e Creating and Thinking Critically — children have their own ideas, make links, choose ways of doing things and
develop independence.

These characteristics are not assessed as separate areas of learning but are integral to children’s learning and
development.

14. Assessment

Assessment is an integral part of learning and development. It helps practitioners recognise children’s progress,
understand their needs and plan appropriate activities and support.

Staff use ongoing observation, professional knowledge and information from parents and carers to understand
children’s development, interests, prior learning and next steps. Assessment is used to inform teaching and
provision and is proportionate to its purpose.

On-entry assessment is used to understand children’s starting points and identify areas where additional support,
adaptation or challenge may be required. This is distinct from the statutory Reception Baseline Assessment.

Reception Baseline Assessment

The Reception Baseline Assessment (RBA) is a statutory assessment for Reception pupils. It is an age-appropriate
assessment of early mathematics and early literacy, communication and language and is administered within the
first six weeks of a pupil starting Reception.

The academy will follow the current Standards and Testing Agency RBA assessment and reporting arrangements
and administration guidance. Staff administering the RBA will complete the required preparation and training and
follow the statutory administration procedures.

The RBA is not used to guide teaching and learning through its assessment framework. Teachers continue to use
their professional observation, assessment and knowledge of children to inform provision.

The academy will make appropriate arrangements and adaptations for pupils with SEND where permitted by the
statutory guidance. Assessment information will be handled securely and confidentially.

EYFS Profile

At the end of the EYFS, practitioners complete the EYFS Profile for each child, normally in the final term of the
academic year in which the child reaches age five. Each child is assessed against the 17 Early Learning Goals
across the seven areas of learning.

For each Early Learning Goal, the teacher makes a best-fit judgement that the child is either ‘expected’ or
‘emerging’. Judgements are based on the teacher’s professional knowledge of the child and the full description of
the relevant Early Learning Goal.

The EYFS Profile reflects ongoing observation, assessment and discussion with parents and carers. The academy
participates in moderation activity as appropriate to support consistent and reliable judgements. EYFS Profile data
is submitted to the local authority in accordance with the current statutory timetable; for 2026—27 the school
deadline is 30 June.

The EYFS Profile is a statutory assessment and is separate from the Reception Baseline Assessment.



15. Phonics, Early Reading and Language

The development of language, communication and vocabulary is integral to our teaching. We follow the
academy’s whole-school phonics programme, Bug Club Phonics.

Children begin their phonics learning from day one through Phase One-level activities, including listening carefully
to sounds, oral blending and segmenting experiences and opportunities to explore sound indoors and outdoors.
We move onto Phase Two in Term Two, once children have been exposed to appropriate listening, blending and
segmenting experiences.

Phonics is taught through a daily programme of interactive experiences that develops phonological awareness
and key skills for reading and spelling. See the academy English and Phonics Policy.

16. Home Learning

We recognise the value of strong liaison between home and school and encourage families to support children’s
learning beyond the classroom. Once children are settled, appropriate challenges and projects may be sent
home.

e Regular shared reading is encouraged.

e Children take home a levelled reading book and a library book in accordance with the academy’s current
arrangements.

e Families can access Bug Club resources where appropriate.

e Home-learning challenges are provided where they add value to children’s learning and can be completed
inclusively by families.

17. Personal Development, Equality and British Values

The fundamental British values of democracy, the rule of law, individual liberty, mutual respect and tolerance for
those with different faiths and beliefs are embedded throughout EYFS provision.

We promote these values through positive modelling, respectful relationships, inclusive practice, challenging
stereotypes and providing a rich and varied curriculum. Children are supported to understand that people may
have different experiences, identities, beliefs and opinions.

Children are given opportunities to make choices, develop independence, understand responsibility, recognise
and communicate feelings, develop self-regulation and build positive relationships.

Our practice promotes the academy’s commitment to equality, inclusion and respect for diversity. We use
resources that reflect the children and the wider community and challenge discriminatory or stereotypical
attitudes.

18. Behaviour and Self-Regulation

Behaviour is understood in the context of children’s developmental stage, communication, emotional regulation
and individual needs. Adults model calm, respectful and consistent behaviour and support children to understand
expectations and develop self-regulation.

EYFS practice is aligned with the academy’s behaviour policy and uses appropriate positive approaches to
recognise effort, perseverance, cooperation and positive choices. Where behaviour presents a concern, staff
work with parents and relevant professionals where appropriate to understand need and identify supportive
strategies.



19. Staffing, Professional Development and Suitability

All EYFS staff are expected to understand their safeguarding and welfare responsibilities and to maintain
appropriate professional standards. Staff receive induction and relevant training and are supported to maintain
their knowledge of EYFS requirements.

The academy follows current safer recruitment and suitability requirements. Required criminal record and other
checks are completed before staff undertake work where the statutory requirements require this. Volunteers and
other adults are managed in accordance with the current EYFS framework and the academy’s safeguarding and
safer recruitment procedures.

Staff are expected to disclose information that may affect their suitability to work with children in accordance
with current statutory requirements and academy procedures.

20. Partnership with Other Professionals

Where appropriate, we work with the SENCO, safeguarding team, health professionals, early years specialists,
speech and language professionals, educational psychology services and other agencies to support children and
families.

Information is shared appropriately and lawfully, with safeguarding taking priority. Parents and carers are
involved wherever appropriate and in accordance with statutory requirements.

21. Related Policies and Guidance

e EYFS Statutory Framework for Group and School-Based Providers — effective from 1 September 2026
e Reception Baseline Assessment: Assessment and Reporting Arrangements 2026—-27
e Reception Baseline Assessment Administration Guidance 2026

e Early Years Foundation Stage Profile Handbook — 2026

e Safeguarding and Child Protection Policy

e Behaviour Policy

e SEND Policy / SEND Information Report

e Health and Safety Policy

e First Aid and Supporting Children with Medical Needs procedures

e Online Safety Policy

e Equality Policy

e Attendance Policy

e Data Protection and Confidentiality policies

e Academy English and Phonics Policy

e Department for Education guidance on screen use in early years settings

22. Review

This policy will be reviewed in accordance with the academy’s policy review cycle and sooner where there are
changes to statutory requirements, DfE guidance, safeguarding expectations or academy practice.



